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Abstract

The purpose of our research was to determine the ways in which teachers contribute to students’ negative behavior.  Our study focused on several factors that we researched to determine whether the teachers took responsibility for their contributions to students’ behavior.  There were 23 teachers from four different sites that were surveyed for this paper.  The research concentrated on five possible ways teachers contribute to students’ negative behavior.  The topics surveyed in the study were: lack of organizational skills in the classroom, not building teacher-student relationships, teachers’ stress levels, not differentiating the curriculum, and the teachers’ fragmented professionalism and pedagogical knowledge.  After analyzing the survey responses, our results revealed that the teachers were aware of the impact they have on their students.  

Introduction
General Statement of the Problem
The dynamics of a classroom seem to be universally similar.  There are teacher and student relationships and trends that show up consistently. There are students who please the teacher as well as those who challenge instructors. What role do teachers play in causing these reactions in students?  There are several ways that teachers contribute to students’ negative behaviors; those found in this study were: lack of organizational skills in the classroom, not building teacher-student relationships, the teachers’ stress levels, lack of differentiating the curriculum, and the teachers’ fragmented professionalism and pedagogical knowledge. Twenty-three teachers’ opinions were surveyed to identify what their beliefs were and to what extent they believed that they negatively affected students’ behavior.  
Review of Literature

What are the consequences for students when teachers consciously or not, organize the classroom learning environment to meet their own needs?  Finn & Pannozzo (2004), presented a study that asked whether student engagement was related to organizational features of kindergarten classrooms.  The research revealed that organizational policies and teacher approaches to instruction affected the learning capabilities of the students. 

According to Finn & Pannozzo (2004), “Teachers prefer to work with some students more than others” (p.80).  For example, teachers might rather work with higher ability students than those who present a greater challenge.  “Those preferences may reflect differences in student behavior and sustain or exacerbate them” (Finn & Pannozzo, 2004, p. 82). 

In general classrooms have students with varying degrees of learning abilities.  Therefore, the planning and organization of differentiated activities that includes access to teacher support are necessary for a fair learning environment and a sense of belonging for all students.  Finn & Pannozzo generalized that a teacher's perceptions of “(t)he overall behavior of the class—may be influenced by his or her morale and job satisfaction” (p. 84). 

The examination by Finn & Pannozzo (2004) found that “Class behavior may be affected by strategies and interventions oriented toward whole-class functioning, for example, class level ability grouping or the number of students in the class” (p. 80). Lessons are generally whole-class organized, but if not tiered, will present difficulties for those students who are not at grade level. Therefore, the organization and delivery of lessons to engage all learners presents a challenge for teachers who prefer to work with higher learners. 

Marks’ study (as cited by Finn & Pannozzo, 2004, p. 79) found that class behavior may depend on the following features: composition of the student body and the degree of support and sense of community established by the teacher for the class as a whole. 

In general, just about every public scholastic setting, from pre-school to college has students who come to school with a negative attitude.  Research by Midgely, Fedlaufer, & Eccles (as cited in Anderson, Nelson, Richardson, Webb & Young, 2011) stated the following:

Evidence suggests that students who have a previous history of academic and social failure in elementary school are at significant risk for continued low academic achievement, high rates of problem behavior, or social isolation.

(p. 271)
Young students with a long history of educational non-compliance might not succeed when they transition to middle school and either drop out then, or later while in high school according to Anderson et al. (2011).  Therefore, the study by the authors argues the importance of forming early positive student-teacher relationships.  For students in middle school and beyond, Morrison, Furlong, D’Incau, & Morrison stated, “Research indicates that caring and supportive relationships between teachers and adolescents can act as buffers for students who are at risk socially and academically” (as cited in Anderson et al., 2011, p. 271).


The study by Doda & Knowles, administered a school-wide survey asking students what they wanted middle school teachers to know, revealed that, 

“Students want both quality learning and quality relationships.  This study disclosed that the students want “healthy and rewarding relationships with their teachers and their peers.” “Further, students want teachers who are helpful, kind, happy, encouraging, patient, respectful, and non-judgmental” (as cited by Anderson et. al., p. 272).


The study by Anderson et al., 2011, p. 272, suggests that using dialogue journals might strengthen the student-teacher relationship for all students, but especially for those who have been identified as behaviorally and academically challenged.



Anderson et al., (2011) reported that it used only two middle school male subjects who had been placed in a class for students who were at risk for either internalizing or externalizing behavior disorders.  The teacher’s teaching style was authoritarian.  Her comments while journaling with the students were more directive and were not relevant to the students’ interests. The study concluded that one of the students continued his defiance throughout the intervention.  In addition, the journal writing did not last for more than two months with either student.


Regan’s (2003) study suggests several reasons to use dialogue journals.  Among these he states, “Appropriate journaling can strengthen the student-teacher relationship.  


Regan (2003), (as cited by Anderson et al., 2011, p. 
275) also noted: 

“Showing a genuine interest is important when establishing a relationship with children who are the most likely to push others away.  It is only when a relationship has been formed that adults can influence student behaviors.”


Anderson et al., 2011, p. 276 concluded that though their study had its limitations, other research suggests that when implementing any intervention to change student behavior and strengthen the student-teacher relationship, the classroom climate should be considered.
Teacher stress is another way in which teachers’ contribute to students’ negative 

behavior. Research by Geving (2007) looked at student misbehaviors that resulted in teacher stress and how this stress may in turn provoke student misconduct (p. 624).  The article found several correlations between teacher stress and student disobedience.   The study identified several student behaviors that teachers perceived as stressful.    But the behavior identified to cause the most stress for teachers was the lack of effort by students.  

Guttman’s study, (as cited in Geving , 2007, p.627) also found the following: 

Though the antecedents of stressful student behaviors are numerous (e.g. parental upbringing, peer influences, low self-esteem, etc.), teachers can and do affect how students behave in the classroom.  However, teachers may be unwilling to admit that their actions may influence pupil behavior. Geving posits that the theme of teacher/student relationship may predict student behavior (p. 627).  She states, “First when teachers “behave” by displaying a positive attitude towards students and emotionally supporting them, students may tend to misbehave less” (p. 627).  “Thus it is likely that

 teachers who model positive, supportive behavior towards students, and abide by rules they impose on  students will elicit fewer stressful student behaviors”  (p. 627).


The author found that students who are academically challenged often display aggressive behaviors towards the class or the teacher (p. 627). Moles study, (as cited in Geving , 2007, p.627) also found the following: 

“In addition when students who are bored in class may be likely to engage in misbehavior because they are not being stimulated enough or do not enjoy learning about the material.  Thus, teachers may need to display behaviors that encourage student success and that stimulate students’ academic minds in order to prevent student misbehavior.”

     “In conclusion, teacher behaviors are likely to influence student behaviors.  Teachers who do not help students succeed or stimulate them academically, are not clear about expectations for behavior, and do not provide meaningful consequences when rules are broken are likely to elicit more frequent stressful student behaviors (p. 627).  The study further connected ineffective teacher behaviors such as, “expressing a disregard to school policy,” “interrupting a student while he/she is talking,” and “displaying behaviors that teachers would prefer students not display,” usually elicited stressful student behaviors such as criticizing other students, or talking back to the teacher (p. 638).  Therefore, the research concluded that, “Students may model their teachers’ behaviors and teachers who display more negative behaviors in the classroom may provoke those same behaviors in their students” (p. 638)

     The research revealed that the lack of student effort was a predictor for teacher stress (p. 638).  Teachers may feel the stress when they don’t feel that they have any leverage in motivating students in their classroom environment (p. 638).  Teachers may also perceive a lack of student effort as stressful because teachers often base their feelings of self-efficacy on how much their students learn and how academically successful their students are (p. 638).  Midgley, Feldlaufer, & Eccles research,  (as cited in Geving , 2007, p.638) states, “Students who invest little effort in their studies are likely to decrease their teacher’s levels of self-efficacy, which may in turn cause teachers to experience more stress.”

In addition to the list of ways in which teachers’ contribute to students’ negative behaviors we look at differentiating student/classroom instruction.   This factor can have an affect on the student’s behavior, as well as the teacher’s contribution.  According to the article “Sharing Responsibility for Differentiating Instruction” teachers are the primary responsibility for differentiating student instruction, but the counter argument is that students should also have responsibility to allow them to develop “self-efficacy.”  In which I agree, as an educator I believe that teachers should be responsible to guide the student’s learning, but to certain point, students should also take some responsibility as well. 


If teachers have the “knowledge of child development, learning goals, assessment strategies, use of assessment data to shape instruction, use of available time, use of time and resources, and flexible classroom organization” Tomlinson (2004).  They will be able to apply these skills in the classroom and eliminate any negative behavior from the student.  If teachers promote an environment where they “master the complex configuration of personal, professional, and leadership skills” Tomlinson (2004), they will succeed as effective teachers in the classroom Unfortunately this is something that is rare in the education field and not all teachers possess these skills.  


If educators want to have a successful disruptive free classroom environment that will not impact teacher’s contribution to student’s negative behavior, the effort to differentiate the curriculum needs to come from both teacher and student.  According to Tomlinson (2004) “…a great team most often includes an intangible but very real set of beliefs and interactions aimed at ensuring that each player becomes better as a way of developing his or her own possibilities and in a way that enhances the option of each player on the team.” The professional responsibility should come from the teacher, but the student needs to become responsible for his or her own learning in order to succeed in their education.
Students’ successes are dependent on the professional development of their teachers.  Educators who hold high student expectations, apply differentiation pedagogy, use technology in the classroom, set objectives for every lesson and collaborate with colleagues will engage and promote student growth according to Wong & Wong (2005) (p. 296). 

Wong et al., (2005) states “The professional educator is always learning, growing and on an    endless journey looking for new and better ideas, new information and improved skills to succeed with students.  A professional is also one who without   supervision or regulation is a responsible person, has a continuing growth plan to achieve competence, and strives continuously to raise the level of each new group of students” (p. 293)

In order to stay current in the field of education, instructors must always wear their student’s shoes. The teaching profession is a unique club where only lifelong learners are members.    Polk (2006) argues that teachers must stay current with ever-changing methods and content knowledge, therefore professional development is a must (p. 23).

Established research connects students’ successful learning with strong, professional development programs for teachers.  In order for district programs to be effective Colwell outlined the following assumptions:

Professional development should be perpetual if it is to be effective; school change is the result of external and internal organization and personal development; teachers learn in a cycle of demonstration, practice, and feedback; and development should be integrated into the job states Colwell (as cited in Polk, 2006, p. 24).

“The problem with most districts’ professional growth programs is that training is offered in short bimonthly sessions as lectures with little or no audience participation to role play and apply the information.    Teachers leave these trainings with gaps in how to directly apply and practice the methods in their classroom” according to Colwell (as cited by Polk, 2006, p. 23).   Thus the consequence of this type of professional development might be ineffective teachers.

Wong et al., (2005) reported that “The professional teacher recognizes that the classroom is a complex environment; the most successful teacher is the one who is capable of making decisions and solving problems in that environment” (p. 274).  Without current and relevant professional development in teaching methodology, technology, lesson differentiation, teachers might fail to understand how to react in today’s complex classroom environment, thereby contributing to negative student behavior.

Another factor that can affect students’ negative behavior is the teacher’s level of knowledge of the content area.  As Rodgers, C. R. (2002) said, if teachers know the curriculum well enough they can be in tune “to students’ learning and able to respond with the best possible next instructional move” (p. 234). If teachers can clear their minds of other topics and be mindful of student learning in the classroom they have “greater…potential for an intelligent response” in the moment.   To further explain her views of what an intelligent response is, Rodgers (2002) makes a reference to her colleague Jack Millet (as quoted in Johnson, 1998, p.8), who said “ being ‘learning centered,’ (is) where a teacher observes what the learner is doing and responds in a way that serves the continuity of that learning.”  If teachers do not master the concepts they need to teach and are “simply ‘covering’ the material, and, as Millet puts it, ‘moving students through activities assuming they are learning” are creating moments where students are not engaged and negative externalizing behaviors might arise (emphasis in original, p.236).  Therefore, the teachers’ inability to move beyond the dependency of a Teacher’s Edition, know the curriculum with depth, and adapt/shift their teaching decisions of the moment and from moment to moment through out the day create opportunities for the students to act out in class. Tucker et al., Wellborn, Connell, Skinner, and Pierson (as cited in Leflot, G., van Lier, P. A. C., Verschueren, K., Onghena, P., & Colpin, H., 2011, p. 88) stated, “being attuned to the child’s needs, spending time and energy on the child, and offering their ability when needed” are significant when a child is becoming accustomed to school.  “That is, children are more likely to feel competent and accepted and to internalize positive school-related values and behaviors when supportive teachers provide a warm and nurturing environment” as mentioned from (Connell & Wellborn, 1991; Deci & Ryan, 2000; Valeski & Stipek, 2001; Wentzel, 2002). (p.88)
Student learning needs to guide teaching, and lessons should not be scripted.  If teachers are to be truly aware of the learning that occurs in their classroom they must be student centered.  This helps teachers get away from looking at students as “’they’ and…see beyond ‘they’ to the individuals in their classes” (p. 240). Another good suggestion Rodgers gives for teachers to lower their negative affect on students comes from Hawkin’s paradigm  “I, Thou, and It”.  “(T)he ‘I’ as the teacher, the ‘Thou’ as the learner, and the ‘It’ as the subject matter” (p. 248).   These three elements should always work together fairly without omitting one or putting too much emphasis on any one as any of the others may suffer. Ladd, Birch, & Buhs were quoted to have said that “negative interactions with teachers, may add to the development of behavioral problems” (as cited in Leflot et. Al, 2011, p.88).
Hypothesis

As educators we assume that teachers do contribute to students’ negative behaviors, and they do not take the responsibility for causing an effect on the students.  Instead it is easier for a teacher to blame the child or the child’s family for the student’s erroneous actions.  

Definition of Terms

Students’ Negative Behaviors-externalizing behaviors students engage in that may disrupt a lesson, distract a person, or may not be safe to do in the classroom. 

Organizational skills- the way teachers systematize their time for student support, lesson time allotments, and classroom environment. 
Building teacher-student relationships- the way teachers relate to their students on a personal level.

Teachers’ stress levels- a teacher’s personal mental state or, the problems that may affect their patience in the classroom and may cause them to react with unfair biases. 

Differentiating the curriculum- how teachers meet all individual needs of the students to ensure they all comprehend the lessons taught.

Professional- someone who, without supervision or regulation is a responsible person, has a continuing growth plan to achieve competence, and strives continuously to raise the level of each new group of students.

Teachers’ professionalism- the teachers’ level of work etiquette and how well they develop as a professional.  

Teachers’ pedagogical knowledge- how much education or professional training teachers have received.
Significance of Proposed Study

One of the most frequent teacher concerns is that of managing negative student behavior.  There are many different explanations for why these externalizing behaviors exist in classrooms.  It is common for teachers to blame students, parents, or the community; however, teachers’ perspectives might shift if they became aware of their contributions to students’ negative behaviors. 

Design & Methodology
Subjects

In this study, there were twenty-three teachers that were interviewed for this project. There were four Title 1 school sites that had participants in the research. These school sites were based in the Inland Empire region of Southern California.  The participants were credentialed teachers that ranged from 2-35 years of experience in the classroom. The ethnic background of the teachers was Caucasian, with a small percentage of Hispanic and Asian. The research discussed looked at what ways do teachers contribute to students’ negative behavior.  The topics surveyed in this research were organization, teacher-student relationships, teacher’s stress levels, differentiation of the curriculum, and teacher’s professionalism and pedagogical knowledge.  Other data included in this study were from authors of research already completed. 

Data Collection

The data used was collected through a survey with fifteen questions that asked the participants to rate on a scale from 1-4 their personal beliefs of the level of importance of the topics covered. The questions involved organization, respect, teacher’s education level, caring, attitude, emotions, enthusiasm of teacher, differentiation of instruction, communication, teachers’ professionalism, student home environment, and whether or not a teacher can provoke a student to act in a negative way.  The questionnaire was randomly distributed at all four sites and people who were willing to complete the survey gave them back.  Therefore, the participants were random volunteers. In this way no one was forced to give their opinions and their responses were anonymous.  

Data Treatment Procedures
For each question each of the four answer choices were tallied in order to find the percentage of each response.  The percentages were then graphed in a pie chart. The topics covered in each question were analyzed individually to yield question patterns on which factors the teachers believed affected the students’ negative behavior; and, whether or not they did in fact take responsibility for the way they contribute to those behaviors.  The total number of responses in each of the four answer choices was also tallied in order to find the percentage of each answer choice.  This assisted in finding what percentage of teachers agreed or disagreed with the hypothesis of the research.   

Presentation of Findings
When interpreting the survey responses we looked at how much teachers believe they affect students’ behavior.  We made the assumption that teachers would blame the students more than themselves, and we surveyed them to prove or disprove our assumptions. After the analysis of the data, the results showed that 28% of the teachers strongly agreed, 45% of the teachers agreed, 26% of the teachers disagreed, and less than 1% of the teachers strongly disagreed with our assumptions.  This contradicts our initial thoughts on the matter. However, the results lead us to explore how well teachers agreed with each other. The following are the results of the survey questions that were analyzed.  
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The results for question 9 and 13 demonstrated how the tone and word choice can affect the participants’ responses to the questions, and how those responses can be altered.  These questions share the same viewpoint, but with opposite tones.  Question 9 was worded positively: “Differentiation of instruction will improve student behavior.”  Question 13 was worded negatively: “Lack of differentiation of instruction results in negative student behavior.” This caused the percentage of teachers that agreed to drop 21%.  In conclusion, researchers must dedicate time to writing and editing their survey questions. 
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Limitations of the Design
After having completed this project we found the following items to be true.  We are not experts on creating effective research questions that will not reveal our intention to the participants, so we can have a more unbiased response. When it came to evaluating the teachers’ responses we debated whether or not if it is significant to have “agree” and “strongly agree” in our survey answer choices because both statements mean that they are in agreement.  We feel that the differences between the two answer choices are subjective, which makes the results difficult to interpret.  The same is true with “disagree” and “strongly disagree”.  Also, the time to collect and redistribute a significant number of surveys was limited.  We were only able to request volunteers once.  We were unable to hold a trial run of the survey, however, we did have a few teachers read it for clarity.  This resulted in not having an opportunity to redistribute the survey for a greater outcome.  Furthermore, the number of volunteers from each site was unbalanced, which may have skewed the results.  In hindsight, the survey created for this report should have been designed in a way that it would be possible to calculate a mean, median, and mode of the data.  For the purpose of this research it was impossible to calculate all three and unnecessary because we were only looking for how teachers measured up to our hypothesis.  
Conclusion

Our findings indicate one of two things.  If teachers were truly honest in their responses, then they showed that they are aware of the impact they have on their students.  Initially, we believed teachers were going to blame the students, however, most of the teachers acknowledged that they could be a part of the problem by agreeing with statements such as: do you believe that a teacher’s professionalism improves students’ negative behavior and students’ behavior is affected by the preparation of lessons.  We had expected the teachers to blame the students or their family, but our hypothesis was incorrect.  On the contrary, if the teachers were dishonest, then they gave answers that can be viewed as politically correct as a way to make themselves appear favorable.  A survey cannot ensure that teachers will uphold the beliefs they represented in their responses. 

Recommendations for Further Research

Future research could include distributing the survey to other groups of people; for example: parents, administrators, and other community members such as recess duty aides and teacher assistants.  In this way the researchers can analyze the trends in peoples’ perceptions of who or what affects students’ negative behavior. It can even be given to students in kid friendly terms. The results would be analyzed to see if common perspectives are revealed from the different groups’ responses.  It would be interesting to see if people always point the finger at others and not at themselves. The time needed to distribute the surveys multiple times should be calculated to get a larger pool of participants.
The survey could include a teacher demographics section i.e. years of experience, city, ethnicity, etc.  to extend the project results.  It may also be beneficial to include a section in the survey that asks the teachers for the percent of their class that has students with negative behaviors like on a scale from 0%-100%. In addition, the area of behavior management skills can be researched in the study.  What rules and consequences exist in the classrooms and schools of those participating in the survey.  For our purposes we wanted to explore other contributing factors besides rules and regulations that could cause negative student behaviors. 
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Appendix A
	Educational Research SurveY

	For each question below, circle the number to the right that best fits your opinion on how accurate the statement is.

	Question
	Scale of Importance

	
	Strongly Agree
	Agree 
	Disagree
	Strongly Disagree

	  1. Teacher organization contributes to students’ negative behavior.
	1
	2
	3
	4

	   2. Students and teachers treat each other with respect.
	1
	2
	3
	4

	   3. The education level of the teacher affects student behavior.
	1
	2
	3
	4

	   4. Teachers know about their students’ lives outside of school.
	1
	2
	3
	4

	   5. Students’ behavior is affected by the preparation of lessons.
	1
	2
	3
	4

	   6. Most students care about learning and getting a good   education.
	1
	2
	3
	4

	   7. Teacher’s attitude or emotions cause students’ negative behavior.
	1
	2
	3
	4

	   8. Most teachers are enthusiastic about teaching and communicate this to students.
	1
	2
	3
	4

	   9. Differentiation of instruction will improve student behavior.


	1
	2
	3
	4

	   10. Teachers welcome communication from parents.
	1
	2
	3
	4

	   11. A teacher’s professionalism improves students’ negative     behavior.
	1
	2
	3
	4

	12. Teachers are respectful of parents.
	1
	2
	3
	4

	13. Lack of differentiation of instruction results in negative student behavior.


	1
	2
	3
	4

	14. A student’s home environment contributes to their negative behavior.
	1
	2
	3
	4

	15. Teachers can provoke students’ negative behavior.
	1
	2
	3
	4


Appendix B

California Teachers Code of Ethics

Principle 1 – COMMITMENT TO THE STUDENT

The educator strives to help each student realize his or her potential as a worthy and effective member of society.  The educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the thoughtful formulation of worthy goals.

In fulfillment of the obligation to the student, the educator – 

· Shall not reasonably restrain the student from independent action in the pursuit of learning.

· Shall not unreasonably deny the student access to varying points of view. 

· Shall not deliberately suppress or distort subject matter relevant to the student’s progress.

· Shall make reasonable effort to protect the student from conditions harmful to learning or to health and safety.

· Shall not intentionally expose the student to embarrassment or disparagement.

· Shall not on the basis of race, color, creed, sex, national origin, marital status, political or religion beliefs, family, social, or cultural background, or sexual orientation, unfairly-

a. Exclude any student from participation in any program

b. Deny benefits to any student

c. Grant any advantage to any student

· Shall not use professional relationships with students for private advantage.

· Shall not disclose information about students obtained in the course of professional service unless disclosure serves a compelling professional purpose or is required by law.

Principle II – COMMITMENT TO THE PROFESSION

The education profession is vested by the public with a trust and responsibility requiring the highest ideals of professional service.  

In the belief that the quality of the services of the education profession directly influences the nation and its citizens, the educator shall exert every effort to raise professional standards, to promote a climate that encourages the exercise of professional judgment, to achieve conditions that attract persons worthy of the trust to careers in education, and to assist in preventing the practice of the profession by unqualified persons.

In fulfillment of the obligation of the profession, the educator – 

· Shall not in any application for a professional position deliberately make a false statement or fail to disclose a material fact related to competency and qualifications.

· Shall not misrepresent his/her professional qualifications.

· Shall not assist any entry into the profession of a person known to be unqualified in respect to character, education, or other relevant attribute.

· Shall not knowingly make a false statement concerning the qualifications of a candidate for a professional position.

· Shall not assist a non-educator in the unauthorized practice of teaching.

· Shall not disclose information about colleagues obtained in the course of professional service unless disclosure serves a compelling professional purpose or is required by law.  

· Shall not knowingly make false or malicious statements about a colleague.

· Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional decisions or actions.

-Adopted by the NEA

1975 Representative Assembly
