Abstract

Meaningful outcomes can have a significant impact on the lives of individuals with disabilities. This study examined the postsecondary outcomes of student who received transition services in various San Bernardino County school programs. Study participants completed a pre-designed survey questionnaire that was used to evaluate the extent of transition planning and/or services received.  Results of this study highlight the need for more comprehensive and systemic transition services and programs for individuals with disabilities. 

Statement of Problem


Being employed is just one valued adult role, but is also one very prominent indicator of adult success in the United States.  Two key outcomes identified by the Individuals with Disabilities Education Act and its amendments are postsecondary education and vocational training. Helping students with disabilities to secure post-school employment is a central focus of special educators concerned with school to adult life transition.  Concerned that special education students with mild to moderate disabilities are not being adequately prepared for post-school activities, this study investigates the postsecondary outcomes of students who received transition services in various San Bernardino County school programs. 

Review of Literature

Review of literature substantiates the foreshadowed problem relating to the need for improved transitional services. “The call for the transition movement to effect a greater impact on the quality of life for all adults with handicapping conditions” is very apparent (Brown, 1987; Halpern, 1985; Knowlton &Clark, 1987). In all the literature reviewed and research examined for this study, educators and professionals in the fields of special education and vocational rehabilitation for several decades have identified the critical need for transitional programs for individuals with disabilities. 
Trends and Schools of Thought in Literature Review      

 
Some policy-makers have maintained that focusing transition services on improving the academic and functional achievement of students with disabilities would promote higher expectations, improve educational opportunities, encourage better teaching and increase accountability; thus, the consequent improvement of student achievement would lead to better post-school outcomes.  Others have argued that this is nothing more than remedial academics and would provide no meaningful post-school outcomes. “Transition policy shifted considerably in the 1990s due, in part, to policy research that identified a disconnect between transition services and the rest of the curriculum (Stodden and Leake, 1994). This led prominent researchers in the fields of transition to call for a “transitional perspective of education” (Kohler, 1998). Unfortunately current trends are hampered by federal legislation and administrative policies that have prevented states from using their allotted funds and support to develop these transitional programs. Sadly, many programs that were designed for transitional promotion were denied grants.

 Generalizing, from the research reviewed, trends call for more research, and continued strengthening of the transitional model. Literature reviewed predominately recommended and suggested an amazingly congruent set of issues. There is a great need for more programs that address issues of people with disabilities as they make the transition to adulthood. Literature detailed the need for transition coordinators to broaden their focus and develop greater facility in aiding their students. Accountability and greater shared responsibility in post-secondary research was also discussed.  In seeking to develop more comprehensive and systematic programs new transition models focused not only on academics, but technical/ careers, and adaptive skills. Continued data collection was frequently proposed in order to implement models, guidelines and policy. 

Methodologies in Literature Reviewed

 
The research methodologies in our literature evaluations varied; however their conclusions and recommendations were wholly in alignment with our foreshadowed projections.   Researchers Post and Roffman (1990) conducted a two part longitudinal study designed to predict outcomes related to postsecondary success. The study surveyed a target group of graduates from the Threshold program over a period of one year. The goal of the study was to assess the abilities of program graduates from the class of 1984 to1987. The study’s findings suggest a greater need for additional focus on qualitative research; however the studies statistical data revealed a need for additional and improved services regarding current transitional designs.  
The (Flexer & Denis, 2007) research we reviewed was a qualitative study comparison. The research implemented a survey between two different models of transition designating different clusters for each variable. The post-hoc analysis of each cluster (7 identifiable variables) provided data for post secondary out come recommendations. Unlike the Posthill & Roffman research, using a small sampling field, in the Flexer & Dennis study, voluminous amounts of data was gathered, creating difficulty purchasing a mode.  The Flexer & dennis research suggests and confirms our projection that both transition curricula intensity and career paths are key aspects of the transition and successful outcomes. The (Ellen Fabian, 2007) research that enriched our study examined 4,571 urban youths to predict job placement for various disabled youth. The research was a multivariate analysis conducted to examine and identify the extent the predictor variable contributes in job placement. A statistical implication of the research indicates and demonstrates a need for better vocational design, necessary for our secondary institutions. 

The most valuable tool in our review of literature comes from a discussion paper written and based on synthesis of research funded by the U.S. Department of Education, Office of Special Education and Rehabililatative Services to National Transition Network at the University of Minnesota. The study was a combination of exploratory and explanatory designs. The study provided data compiled and cited from research from over seventy different transitional research studies and scholarly dissertations and journals. The initiation and promotion of our research was highly influenced and advanced by the discourse provided (N.C.S.E.T. Discussion Paper, 2004). 

Terminology


The surveys that were used for the purposes of this research were distributed to Consumer Services Coordinators (CSC) who works at Inland Regional Center (IRC) located in San Bernardino, California.  Consumer Services Coordinators help to secure services offered to developmentally disabled consumers provided via community resources and agency vendors.  Inland Regional Center is community-based, private, non-profit agency that helps individuals with developmental disabilities obtain services and supports that enhance the quality of life and increase independence, inclusion, and normalization.  IRC is one of 21 regional centers in the state of California serving roughly 21,276 individuals residing in San Bernardino and Riverside counties.


A number of CSC’s requested that consumers meeting the study’s criteria complete the survey (consumers and subjects may be used interchangeably throughout the research).  The consumers in this case are the research subjects who are receiving transitional services from IRC.  Every CSC works closely with a number of consumers who receive a variety of services to help them transition successfully.  Consumers’ participants in this study are between 18-23 years of age with various disabilities.  This research specifically surveyed consumers with mild to moderate mental retardation.  Transition services are a coordinated set of activities for a student, designed within an outcome-oriented process that promotes movement from school to post-school activities, including postsecondary education, vocational training, integrated employment (including supported employment), continuing and adult education, adult services, independent, or community participation (Department of Education, 1992).  Transition services should be reflected in students’ IEPs by age 16 (and sometimes younger) and involves helping the student plan his or her courses of study (such as advanced placement or vocational education) so that the classes the student takes will lead to his or her post-school goals.


Approximately 85% of the mentally retarded population is in the mildly retarded category. Their IQ score ranges from 50-75, and they can often acquire academic skills up to the 6th grade level. They can become fairly self-sufficient and in some cases live independently, with community and social support.  About 10% of the mentally retarded population is considered moderately retarded. Moderately retarded individuals have IQ scores ranging from 35-55. They can carry out work and self-care tasks with moderate supervision. They typically acquire communication skills in childhood and are able to live and function successfully within the community in a supervised environment such as a group home.

Many of the transition services that exist today are enacted as federal mandate due to the Individuals with Disabilities Education Act of 1990 (IDEA).  IDEA was the first federal legislation mandating that a statement of needed transition services be included in students’ IEPs by age 16 (or at a younger age when appropriate).  This Act clearly designated that special educators were responsible for initiating the transition planning process.  This mandate clearly stated that transition planning was to include individuals and organizations that provided postsecondary services to individuals with disabilities.  The Individualized Education Program (IEP) is required for public schools that have children who receive special education and related services.  Each IEP must be designed for one student and must be a truly individualized document. The IEP creates an opportunity for teachers, parents, school administrators, related services personnel, and students (when appropriate) to work together to improve educational results for children with disabilities.  
Another additional agency providing services for individuals with disabilities that was pivotal for successful post-secondary outcomes for consumers was the Department of Rehabilitation (DOR).  The California DOR works in partnership with consumers and other stakeholders to provide services and advocacy resulting in employment, independent living and equality for individuals with disabilities.  Consumers who received DOR services continued on to higher education or gainfully employed clerical occupations.                                                                                                                                                                                                                                                          

Significance of Proposed Study

Career, vocational, and school-to-adult life transition program for students with disabilities have been the topic of discussion in recent years in response to legislation, research and educational reform movements. The (1990) Individuals with Disabilities Act  (IDEA) was the fist federal legislation mandating that a statement of needed transition services be included in the students’ Individualized Education Plan (IEP) by the age 16. Federal laws in the field of special education have provided mandates for the provision of various vocational and transition services for individuals with disabilities however, whether or not such services and/or programs are adequately preparing students for postsecondary outcomes is still uncertain. The results of this study have several implications. It may be used to inform special education, social service agencies, and adult service personnel who are developing committees for transition service planning. The findings may also be relevant for special education and community-level transition teams (i.e. Workability) collaborating on curricula revisions and changes in educational programming for students leaving special education programs. The results of this study can further, inform changes in policy and procedures for transition service delivery to students in high school special education programs. 

Subjects

Thirty-eight subjects and their parent(s) participated in the survey research through an interview study. All of the participants were asked to answer a pre-designed questionnaire. The subjects are diagnosed with a disability ranging from mild to moderate. The subjects receive special education services and subsequently they all have Individual Education Plans ( IEP) at school. The IEP is a legally binding document that spells out exactly what special education services the subject will receive and why. It will include the subject’s diagnosis, placement, services such as a one-on-one aide and therapies, academic and behavioral goals, a behavior plan if needed, percentage of time in regular education, and progress reports from teachers and therapists. The IEP is planned at an IEP meeting. The individualized part of IEP means that the plan has to be tailored specifically to the subject's special needs -- not to the needs of the teacher, or the school, or the district. Goals, modifications, accommodations, personnel, placement, all should be selected, enforced and maintained with the particular needs of the subject in mind.

IEPs include a transition objective when consumers become 16 years old until they reach 22 years of age. These transition goals deal with vocational related topics.

The subjects receive services from the Inland Regional Center or IRC and have a Consumer Services Coordinator or CSCs assigned to them.  IRC’s mission statement is:  

“As an agency among agencies Inland Regional Center coordinates with generic services to normalize the lives of people with developmental disabilities and their families by working to include them in the everyday routines and life rhythms of the community and by facilitating needed supports for them.” 

The Subjects ages were between 18 to 23 years. 20 of the subjects were men and 18 were women. 

Methodology

The Interview Study component of the evaluation of subjects and their parent(s) used a qualitative approach. Data was collected using a Interview Study format. An Interview Study is a research procedure that typically utilizes the topics embedded in questions that are asked. Each category is then divided into subcategories as the data are analyzed (McMillan and Schumacher 2006). 

The questionnaire lists a group of questions, which were designed by the research team from a review of literature regarding transition plans. The subjects’ personal point of view about the topic and the parent(s) are the main focus of the questionnaire.  The intent of the qualitative study was to allow the subjects’ and their parent(s) to express more effectively their honest feelings in regards to the topic. The same questions were asked to the subjects’ and their parent(s) to ensure consistency in the results. 

The purpose of the study was outlined at the beginning of each interview, and confidentiality was discussed and informed consent was obtained at the beginning of the study.  Every subject and the parent were interviewed at the end of their annual review meeting for the Inland Regional Center or IRC. The annual review takes place yearly and it’s intended to allow the Consumer Services Coordinator or CSC to monitor and arrange the subjects’ objectives for the year.  These objectives have to do with the subjects’ independence, education/vocational status, health and other goals that the subject might need.  Due to the subjects age the topic of IEP is included in during the annual review meeting to ensure there is an effective transition program in effect. 

Data Treatment Procedures

Data was colleted using a semistructured survey that allowed for some open-ended responses. Surveys were completed in person by the consumer and sometimes included the assistance of a parent when needed.  Content analysis was used to formulate a set of categories providing a meaningful framework for summarizing the data. 

Each of the four graduate students that comprise the research team independently reviewed each survey and documented and identified categories from question responses. Relevant portions of the data were complied into percentile pie charts and bar graphs that visually illustrate participant responses.  

Data Findings


Out of the 100 surveys our research team distributed to our subjects, 38 surveys came back as the return rate.  The following data reflects the outcomes from those 38 surveys and helps bring light to its correlating issues.  Topics that will be covered in this section are:  Success rates, Post-secondary outcomes, gender ratios, Types of Service, and results from the survey questions.  Providing a comprehensive result of our finding will show the disparity in services in hopes to implement transition services before secondary education.
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The above pie chart reflects whether subjects found their transition service to be successful or unsuccessful.  Success is defined as either gaining employment that pays minimum wage and higher or continuing onto higher educational (i.e. community college, technical school, university).  Unsuccessful means either unemployed or not enrolled in any form of educational career.     


The following pie chart (Chart 2) breaks down the successful and unsuccessful categories into sub-categories of occupations.  Fiver percent (2 out of 38) of the success group were able to obtain clerical jobs such as office assistants, filing, organizing, etc.  Another five percent continued onto higher education.  The majority of the successful group (8 out of 38) went in the service industry such as janitorial services, food services, etc, which accounts for twenty one percent of the chart below.  Thos who claimed that post-secondary outcomes were unsuccessful were as followed.  The majority of subjects (Forty six percent/ 17 out of 38) were placed into Sheltered Work shops/supported employment (i.e. enclave/group employment making less than the minimum wage).  Fourteen percent (5 out of 38) were either at home under the care of family members or pursued no post-secondary programming.  The six percent (2 out of 38) of the “Other” category went into programming such as day programs and Behavior Modification Programs.
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The bar graph below reflects the gender ratios from the surveys that were collected.  Out of the thirty-eight subjects, eighteen of the subjects were female and twenty were male.  Male subjects were most likely to successfully transition with a total of 53% obtaining employment or continuing to school.  Female subjects were slightly behind the males when it came to transition successfully at 47%.  Although there was not a significant difference between the numbers, male subjects tend to succeed with transition plans as it is also indicated in the literature review.
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Chart 4 Survey Question #5

	Type of Service
	1. Parental
	2. IRC/CSC
	3. Teacher
	4. DOR
	5. Counselor

	Result
	38/38
	38/38
	38/38
	4/38
	2/38

	Category
	All Subjects
	All Subjects
	All Subjects
	2 Clerical

2 Higher Ed.
	2 Higher Ed.


The above chart reflects the results of the types of services that were available, as well as who and how many of the subjects received them.  As you can see, All 38 subjects received parental, IRC/CSC, and teacher support.  This means that all 10 of the subjects who were able to gain service jobs received these jobs.  However as the numbers indicate, not every subject received all of the services that were available for them.  Ten percent (4 out of 38) received the first three services plus an additional Department of Rehabilitation (DOR) service.  Half of those who received DOR services gained Clerical positions and the other half continued on to receive more services.  Five percent of the entire subjects received more than four services and continued onto higher education.  In conclusion of this chart, there is a direct correlation with amount of services and successful transition level.  Providing more services may increase the likelihood of a disabled student to continue on to higher education successfully.
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The above chart is the result of question number eight of the survey questions that are subjects answered.  According to the results, eleven percent was satisfied and the remainder of eighty nine percent was unsatisfied with the services that were provided for them.  Subjects indicated that they were satisfied for either the quality of service they did receive, the lack of services/resources that they did not receive, or both.  It is interesting to note that the group that were satisfied with the services that were provided also received more services and as a result continued on to higher education or obtained a clerical working occupation.  

Limitations of Design 
The small sample size presents a limitation for this study. Of the 100 surveys distributed, 38 were completed and returned for analysis. The geographic limitation to included only San Bernardino county schools can also be a perceived limitation of this study. The findings of this study is subjective and may only be specific to school that provided services to subject participants, so caution is appropriate in making generalizations regarding other school in surrounding counties. 

Conclusion
The variables proposed and the successful out come of 32% of our sampling in our survey predicted the probability we suspected. Statistical data and our foreshadowed speculation revealed a congruent relationship: There was a need for improved career pathways in secondary education; in part, our research study does reflect internal validity, however does not reflect any reliability because the samplings return numbers were insufficient to demonstrate accurate probability. Not unlike our research, it should be emphasized that research in every piece of literature our study group reviewed concluded identifying two unanimous determinates. The first determinate was a need for more research and specific research. The second determinate was research studying this particular demographic (the disabled student) and locating a mode is at best extremely difficult and often unreliable for general purposes regarding policy implementation to support curricular change. 

Some of the dilemmas our study group encountered in interpreting our results centered around the same difficulties other researchers have encountered. Our study group believed that if our research could determine a reliable statistical model for the mild to moderate exceptional students successful outcomes, we could underscore and generalize a need for improved models for all transitional outcomes. Our research, as we suspected, introduced aspects of research that presents dilemmas for the researcher in a study that is focused on the disabled child. 

It is extremely difficult to find a mode when dealing with the variables surrounding any disabled student population. Each individual student demonstrates a variable or distinct set of variables that may exclude them from a successful outcome. Special Education breaks down involvement into three distinct categories, mild to moderate, moderate to severe and severe to profound. In part, this may appear to be sufficient. These three subsets are determined by finding the mean as a necessary delineation for categorical groupings; however the mode is the most reliable instrument for determining success within each of these three subsets. 

The researchers challenge, often, is to identify what causes failure or what promotes success. Here is the challenge for researchers and our study is no exception, there remains a significant cognitive and often behavioral disparity even between the mild to the moderate. Individual variables; does the mildly autistic have the same capabilities as the moderately autistic. Does the student with a Specific learning disability generate the same outcomes as a student with moderate mental retardation? Does a student with excellent cognitive ability and severe cerebral palsy reflect outcomes different from a student involved with mild cerebral palsy and moderate mental retardation?  Where does the researcher factor in, motivation, home stability, Economic need in disparate family settings, district to district enthusiasm, attentiveness and responsibility to post secondary law? What is the availability of work in disparate districts and what is the quotidian economic climate? What is the mean for general education successful post secondary outcomes? 

Clearly, targeting a purposeful sampling supplied some relevant statistical data for our research; however this data is insufficient to base any remediation or recourse. The research provided generalized statistical data confirming our projections concerning the transitional process, however, the fallacy, post hoc ergo propter hoc causality is in effect.
Recommendations for Further Research 

To further investigate transition services as it relates to postsecondary outcomes it may be beneficial to conduct a longitudinal study examining the IEP’s of students participating in transition service programs to determine if goals are appropriate and implemented to meet the adult outcome-oriented goals of the student. Additionally, investigating the various components of transition education and the level of experience and training of personnel facilitating services, access and availability of interagency services and the motivations of students or the lack the lack there of, may also present some interesting findings that may help to advance transition services. 
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Appendix 1

Transition Service Survey 

1. Age of Client ______ 

2. Gender 
Male ______
Female ______

3. Client’s current Occupation?
__________________
Hourly wage? ______

4. What is the client’s diagnosis _________________
 Mild____
Moderate ___

5. What school did the client attend/graduate from?

6. At what age and/or grade did the client begin receiving transition services?

Age _________

Grade _________

7. Who was involved in developing the client’s transition plan? Please check all that apply.

___ Parents 



___ Teacher



___ IRC Services Coordinator

___ School Counselor



___ Department of Rehab (DOR)

___ Workability Counselor 


___ Other Please state the individual/s title _________________

8. Did transition services provide the client with the necessary skills to ultimately achieve independence? Please explain.

9. What where the strengths and weakness of the client’s transition plan and services?

10. Please provide any suggestions for improving transition services?
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