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ABSTRACT
Including special needs students in general education classrooms is a common practice in schools today. For inclusion to be successful there is a component of communication and structure that is currently missing. There also has to be a system of support in place that is known to all involved in the process of inclusion. The special education teacher needs to offer specific support for students with IEP’s who are placed in the general education classroom. On-going collaboration needs to be in place and used to support the transition of inclusion. Special education teachers hold specific set of skills that are crucial to the success of special needs students who are included in general education classroom. Consultation and collaboration are key elements needed amongst teachers to have successful inclusion programs. Special trainings need to be outlined and clearly expressed modifications defined to general education teachers to meet the needs of the students they service. 

Behavioral and educational goals need to be understood and the process of intervention clearly defined. There needs to be follow up by the special education staff of a consistent and ongoing basis to address educational and functional needs.

The current research shows that inclusion can be successful when collaboration and communication are successful implemented and defined. When all administrators, teachers and staff have access to appropriate supports there is an easier transition to having a student fully include in the general education classroom. Social and behavioral goals can be supported in the general education classroom with proper collaboration and training.    
INTRODUCTION

1. General Statement of the Problem
The school districts used for this project have varying methods of going about inclusion of students with special needs. The methods ranged from inclusion of students with and IEP in a general education class for part of the day with the consultation of the general education teacher and the special education teacher to special education students being left in general education rooms for extended periods of time with no special education support. Some teachers were not aware of the IEP goals and who their students with and IEP were. The reason this project was formed was to get an understanding of how general education teachers felt about their experiences with mainstreamed special education students in their classrooms.
2. Review of the Literature
Over the course of structuring education system to include students with disability there has being an ongoing research topic of inclusion. Inclusion, in this area, means the full inclusion of students with special needs in the general education classroom. The research and the debates about the issue of whether or not there should be full inclusion of Special Education students in all general education classrooms in all public schools throughout the United States rages on. The number of students with special needs that are included in regular education classrooms in public schools has swollen, and the educational philosophy and movement has grown and been adopted and practice. The questions remains Is this new teaching style very effective and beneficial to the academic success of students with special needs as well as other students? How does the inclusion of special needs students in regular class setting effect the teaching strategies of regular education teachers and their regular education students? 

Two scholarly research papers, one of a qualitative nature, titled: “Toward Inclusion of Special Education Students in General Education,” written by, Lorna Idol, PhD (2006), and another research paper, that is of the quantitative nature, titled: “Teacher – Reported Use of Empirically Validated and Standards- Based Instructional Approaches in Secondary Mathematics,” by Joseph Calvin Gagnon and Paula Maccini (2007), were used to try to get some answers to on the effects of full inclusion of students in regular education settings in public school.  

In the first research paper written by Dr. Lorna Idol (2006), the purpose of this program evaluation was to examine and describe how special education services were provided in four elementary schools and four secondary schools in a large, metropolitan school district in a southwestern city. The primary intent of this program evaluation was to determine how much, if any, inclusion of students with disabilities in general education classes was occurring in these eight schools. Another intent of the study was to better understand how each school provided for students with disabilities in the least restrictive environment, as mandated in the education for All Handicapped Children Act of 1975 and further clarified through the Individuals with Disabilities Education Act (IDEA- 1990). 

Overall, the findings of these interviews strongly support the practice of including students with special education challenges in general education programs. Several key factors that were explored in this program evaluation can guide educators in more fully activating the full potential of inclusion and the least restrictive placement concept of special education.

 The study reviewed is both a qualitative and quantitative methods review of two schools and their special education models, one inclusive and the other pull-out. Individualized Education Plan (IEP) goals and objectives, classroom accommodations, and teacher collaboration were examined to provide results. The practice of including students with disabilities in general education classroom has been gaining momentum for more than 15 years (Andres, et al., 2000; Will 1986). The lack of academic progress that has been shown by student with disabilities, combined with the growing demands from parents has lead to a growing concern. The two major issues have surfaced: the efficacy of the continuum model and the use of inclusive education to address the shortcomings of the continuum model (Skrtie, 1995). The factors that were barriers to student success are lowered expectations, uninspiring and restricted curricula that focused on rote or irrelevant tasks, disjointedness from general education curricula, and negative student attitudes resulting from school failure and stigmatizing segregation. (Andrews et al., 2000; Meyen & Walberg. 1988).

The next area of research was a study to explore the attitudes of parents whose special needs students are in mainstream schools. The author explores the attitudes of the parents and the professionals and how that compares to what the popular perception. It was stated that the popular perception is that all parents want their special needs students included in mainstream classrooms. The purpose of the article is to place the parent’s attitudes to school choice in the context of models of disability. Because of this the article is based on a personal focus. She was also looking to see if any of the students were discriminated against in being placed in their educational setting (Runswick-Cole, 2008).

The participants in the study were 24 parents (17 mothers and 7 fathers) of children with special needs, seven professionals in the field of Special Education were also interviewed. Three were teachers, two were panel members on the board that decided placement of special education students on was a former panel member who is an educational psychologist and one was an educational psychologist who worked with the board who makes the placement decisions. The study took place in England. Seven of the parents were interviewed in their homes and 17 were interviewed by phone due to geographical restraints (Runswick-Cole, 2008).

The results had to say that while there has been a shift in the policy of inclusion of special needs students saying that they should be included as much as possible. There has been a limited impact on the number of students attending mainstream classes. Parents wanted what would most benefit their children in adult life. Inclusion was a key cause of complaints to the board that governs the placement of students with disabilities (Runswick-Cole, 2008). 

The article entitled “Beginning Teachers' Views of Their Collaborative Roles: Preventing School Failure” (Conderman & Johnson, 2009), is a recent research article proposed to examine beginning general and special education teachers’ perceptions of their preparation and importance of skills as collaborative roles in meeting the standards of IDEA. Teachers’ current training needs and their plans to remain in the teaching field were a direct concern. Surveys indicated level of preparedness and their perception of the importance of 20 skills related to inclusion and collaboration. Demographic data was collected. As a third part of the survey process were open-ended questions related to the most useful components from their teacher-preparation program regarding working with students with disabilities, their most challenging situation, current training needs, advice for beginning teachers, and whether they anticipate remaining a teacher for 3 more years (2009). 

Findings of this research suggest that beginning teachers face ongoing challenges associated with coworkers, school culture, and pre-service preparation. New teachers need to be taught in a collaborative community to result in improved practice and counter isolation. Teachers are more inclined to work in collaborative roles when in collaborative school culture they may be better adjusted. There is also the fact that if teacher-preparation programs are to maintain a leadership role, programs and practices must reflect the expressed needs and current experiences of beginning teachers. The need for increased skills, expanded supports, and more authentic experiences to better meet the needs found in today’s classrooms is a critical (Conderman & Johnson, 2009).

“Please listen, it's my turn": Instructional approaches, curricula and contexts for supporting communication and increasing access to inclusion” (Meyers, 2007) was an action research study using an integrated approach and curricula; with constant modeling of AAC usage, family involvement and follow-up visits to schools. Qualitative and quantitative measures were used for the purpose of charting a holistic and detailed picture of the language and literacy development of the children using AAC. The goal of the study is to explore effective approaches for supporting communication (including oral language, literacy, and technology skills) among those who require AAC devices. They took part in an intensive, 4-week summer intervention program. The program was designed to explore effective approaches, content and contexts for supporting communication, including oral language, literacy, and technology skills for those who require AAC.

Results indicated students using AAC benefit from the integration of oral language, literacy, and technology skill development, as well and there may be an advantage in combining individual, explicit instruction with collaborative, authentic literacy experiences. These areas made it possible to have inclusions as part of the scenario when teaching AAC uses. The ‘‘language immersion approach’’ used in the current study also had the effect of limiting the communication rates of the adult partners, and therefore enhancing communicative opportunities for the students using AAC (Meyers, 2007).

The primary purpose of this narrative is to discuss how teachers and teaching assistants working in England in mainstream classrooms interpret and follow the concept of inclusion in their classrooms in a practical way. This is being investigated because the ideology of inclusion has different meanings within the teaching environment in England; there is no one set rule of law to follow. The results were found to be that the reality of inclusion was based on the lives and experiences of the people practicing it daily. Their conclusion was that while governmental policy mandates schools implement programs a specific way, when there is ambiguities regarding practice and performance (Meyers, 2007). 
The next study was a quantitative longitudinal study lasting 8 weeks was created to determine if the attitudes of student teachers who were taught without inclusion as a primary focus could be affected in a positive way when placed in a classroom where inclusion was the focus. The purpose of this study is twofold: first to determine if student’s attitude towards inclusion in their classroom is best gained during the educational part of the course study or in the experience portion of the credential process (Lambe & Bones, 2007). It also looked to determine the key factors that can influence attitude change during the credential process, before candidates advance to student teaching. The findings of this study were that surveys given at the end of the student teaching experience showed a significant change in personal attitudes and beliefs from the first administration of the surveys. The authors conclude that students in the end stages of their credential program already had a positive attitude towards inclusion within the classroom. They did note that the most significant change in the study showed in the area of anxiety or concerns about teaching in an inclusive classroom. Over 60% expressed concerns about teaching in an inclusive classroom before the study began, afterwards, that number decreased by 23% to 83% feeling confidence about teaching in an inclusive classroom (2007). 
There was very little change in the belief that a “special kind” of teacher was needed to teach individuals with disabilities. The majority of respondents, 82.2% Agree, reported that they felt all teachers should have experience in working with students with disabilities. While the majority of participants had already had a positive attitude about working in classrooms with inclusion, most teachers still felt more comfortable in teaching in a traditional organizational classroom (2007). 

3. Research Questions
The research question for this project was what are the experiences and opinions of general education teachers who are implementing inclusion of special education students in their classroom? This topic was chosen because there is a trend to place students with an IEP (Individual Education Program) in a general education classroom for at least part of the day. The focus of the project was to ascertain whether the general education teachers had the training and support to meet the needs of special education students. The study was looking at the practice of inclusion and how the general education teachers perceived their ability to meet the needs of their students with an IEP. 

The study looked at what kind of support they were given and what they felt they still needed. There were also questions as to what the level of training general education teachers had in teaching special education students. 
4. Definition of Terms
Academic Achievement Standards 

Academic achievement standards refer to the expected performance of students on measures of academic achievement; for instance, "all students will score at least 76% correct on the district-developed performance-based assessment

Academic Content Standards 

Academic content standards are developed by state departments of education to demonstrate what they expect all students to know and be able to do in the core content areas. According to NCLB, ELL students "will meet the same challenging State academic content and student academic achievement standards as all children are expected to meet. 

Accommodation (For Students With Disabilities) 

Techniques and materials that allow individuals with LD to complete school, or work tasks with greater ease and effectiveness. Examples include spellcheckers, tape recorders, and expanded time for completing assignments. 

Adequate Yearly Progress (AYP) 

An individual state's measure of yearly progress, toward achieving state academic standards. "Adequate Yearly Progress" is the minimum level of improvement that states, school districts and schools must achieve each year. 

Americans With Disabilities Act (ADA) 

A federal law that gives civil rights protections to individuals with disabilities similar to those provided to individuals on the basis of race, color, sex, national origin, age, and religion. It guarantees equal opportunity for individuals with disabilities in public accommodations, employment, transportation, state and local government services, and telecommunications. 

Auditory Processing Disorder (APD) 

An inability to accurately process, and interpret sound information. Students with APD often do not recognize subtle differences between sounds in words. 
Autism Spectrum Disorder
A term used to describe a spectrum of disorders characterized by a lack of social skills and an ability to interact with peers and adults in an appropriate way.
Central Auditory Processing Disorder (CAPD) 

A disorder that occurs when the ear and the brain do not coordinate fully. A CAPD is a physical hearing impairment, but one which does not show up as a hearing loss on routine screenings or an audiogram. Instead, it affects the hearing system beyond the ear, whose job it is to separate a meaningful message from non-essential background sound and deliver that information with good clarity to the intellectual centers of the brain (the central nervous system). 

Content Area 

Content areas are academic subjects like math, science, English/language arts, reading, and social sciences. Language proficiency may affect these areas, but is not included as a content area. Assessments of language proficiency differ from those of language arts. 
Differentiated Instruction 

An approach to teaching that includes planning out and executing various approaches to content, process, and product. Differentiated instruction is used to meet the needs of student differences in readiness, interests, and learning needs. 
Direct Instruction 

An instructional approach to academic subjects that emphasizes the use of carefully sequenced steps that include demonstration, modeling, guided practice, and independent application. 

Free Appropriate Public Education (FAPE) 

A requirement of IDEA; all disabled children must receive special education services and related services at no cost. 
Individualized Education Program (IEP) 

A plan outlining special education and related services specifically designed to meet the unique educational needs of a student with a disability. This is a legal document that requires certain protocols and modifications to be afforded to a student. It is a legal document that must be followed.
Individuals With Disabilities Education Act (IDEA) 

The Individuals with Disabilities Education Act is the law that guarantees all children with disabilities access to a free and appropriate public education.
Language Learning Disability (LLD) 

A language learning disability is a disorder that may affect the comprehension and use of spoken or written language as well as nonverbal language, such as eye contact and tone of speech, in both adults and children. 

Learning Disability (LD) 

A disorder that affects people's ability to either interpret what they see and hear or to link information from different parts of the brain. It may also be referred to as a learning disorder or a learning difference. 

Least Restrictive Environment (LRE) 

A learning plan that provides the most possible time in the general education classroom setting
. 
Mainstream 

"Mainstream" is a term that refers to the ordinary classroom that almost all children attend. Accommodations may be made for children with disabilities or who are English language learners, as part of the general educational program. This is term is synonymous with inclusion for the purposes of this paper.
No Child Left Behind (NCLB) 

The No Child Left Behind Act of 2001 is the most recent reauthorization of the Elementary and Secondary Education act of 1965. The act contains President George W. Bush's four basic education reform principles: stronger accountability for results, increased flexibility and local control, expanded options for parents, and an emphasis on teaching methods based on scientifically-based research. 
Office For Civil Rights (OCR) 

A branch of the U.S. Department of Education that investigates allegations of civil rights violations in schools. It also initiates investigations of compliance with federal civil rights laws in schools that serve special student populations, including language-minority students. The office has developed several policies with regard to measuring compliance with the Lau v. Nichols decision. OCR is also responsible for enforcing Title VI of the Civil Rights Act of 1964. 
Office of Special Education Programs (OSEP) 

An office of the U.S. Department of Education whose goal is to improve results for children with disabilities (ages birth through 21) by providing leadership and financial support to assist states and local districts. 
Response To Intervention (RTI) 

Response to Intervention is a process whereby local education agencies (LEAs) document a child's response to scientific, research-based intervention using a tiered approach. In contrast to the discrepancy criterion model, RTI provides early intervention for students experiencing difficulty learning to read. RTI was authorized for use in December 2004 as part of the Individuals with Disabilities Education Act (IDEA). 
5. Significance of the Proposed Study
 
The proposed study is to question the current practices of students who have special needs. These students who have special needs and have Individualized Educational Plans are placed in the general education environment. They are placed with teachers who have not been trained nor have the knowledge of how to deal with various, and sometimes different learning styles of a student who has special needs.
DESIGN AND METHODOLOGY

6. Subjects and/or Case

This case study was purposeful in that it covered a specific population of students and teachers; primarily students who have an Individualized Education Plan and the General Education Teachers who taught them. Student’s age range varied from age 5 years to 20 years of age, with grade levels ranging between Kindergarten to 12th grade. Each general education teacher was the same in that each of the students who they filled a survey out for had an active Individualized Education Plan in effect. 

Thirty six general education teachers filled out one survey which was given them after a year of working with a student with an IEP. All questions were based on an opinion poll and a 5 to 1 point Likert scale (Agree – Somewhat agree-Neutral-Somewhat disagree - Disagree). The surveys were given as the academic school year ended, in order to document the personal experiences by the individual teachers. The survey centered on beliefs and attitudes about the inclusion, the student and their perceived success and help in terms of full inclusion. 

7. Instrumentation/Data Collection

Our research team chose to create a 5 point Likert scale with question that are opinion based as its main agency for collecting information. There was also a free response section for the teachers to expand on their answers or explain why they answered the question the way they did. The survey asked for specific examples of modifications and supports still needed for the students to become successful.

These surveys were then given to general education teachers across grade levels who worked with a student who had an individualized education plan within their classroom for the school year. Each member of the team gave out the surveys at our various school sites in order to get a good sampling across grade levels. 


Advantages of creating a survey with opinion poll and a Likert scale are that it is a quick way to retrieve information. It also provided for a snapshot into the understanding of general education teachers and the way they perceive students with an IEP. 

8. Data Treatment Procedures
Our team looked at what the core question was for our project and decided what questions would best get us the information needed to look at our key question. All members of the group wrote questions and then as a group we decided what to ask and refined the questions to an agreed upon format. It was decided that a Likert scale was an appropriate way for teachers to express their experience and an open response section was given to allow them to further explain what they had to say or make comments they felt were pertinent. 
Data was retrieved though the collecting of the various surveys. In the school in which we worked at, teachers utilized the cubby system of communication, our team was able to place surveys into said cubbies along with a cover letter describing our goal as Master Candidates. 

The surveys were then collected and tallies were made of the answers to the Likert Scale. The responses to the open ended questions were then tallied and themes were discovered. There were a few answers that occurred over and over in the surveys. To find the themes the responses were tallied and the responses that occurred repeatedly developed into the themes. An inductive reasoning was applied to the information gathered. The questions used in this study were a combination of a Likert scaled questions and an open response section. 
9. Presentation of Findings
Question 1
I feel supported by the special education teacher whose student (with and IEP) is included with my classroom.
What kind of support have you received (materials, classroom aide, intensive instruction program)?

What kind of support do you feel you still need?
The most common answer was that the teachers somewhat disagreed with that statement. 

When asked what kind of support they had received from the special education teacher there was a wide range of answers. The most common answer was that they had received no support at all. The next most common was that the special education teacher had given them a copy of the students’ IEP goals. There were a myriad of other answers such as aide time for help in the classroom and some materials and appropriate accommodations and modifications for the students. Some students in the elementary schools were pulled out for a specific amount of time set in their IEP goals. One very telling comment was the one teacher did not know who the special education students were in their classes.

When asked what kind of support the general education teacher still needed the most common answer was more aide time to assist the students in meeting their goals. Another was that the general education teachers wanted some specific strategies to help their students succeed. This also included the understanding of what is a proper modification and accommodation. There were some teachers that felt they got a lot of support and did not need more. Many left it blank. One teacher said that what they needed was to know who the special education students were in their rooms. Many said they wanted to know who the special education students were at the beginning of the year; not months into the year. This was a common theme. Many especially at the secondary level are frustrated by the lack of understanding who their special education students are and what their goals and accommodations are allowed. 
Question 2

The students in my class can perform within the academic range of my other students.
If not, how do they stand out?

What modifications, if any, do you use?
The most common response was that they somewhat disagreed or strongly disagreed with that statement. Some teachers at the high school level who taught subjects other than the core felt that some of their students were within the range of the general education students, but core subject teachers did not. The elementary students had a larger range of answers. The most common answer when asked how they were different from the general education students were that they were two or more years behind academically, that they did not pay attention and that they did not complete their work or it was chronically late and of poor quality. Many cited that the behavior of the special education students often got in the way of their learning. One teacher in the elementary level stated that one of the students in her third grade class was unable to write his last name and that he only learned to write his first name this year. She is frustrated that he is so low and she does not have the skills or the time to help him with what he needs to learn. This student was in a Special Day class last year, but was put in her room with no support at the beginning of the year and now only has two hours of pullout for him a day. 
The most common answer for what type of modifications that were used were preferential seating and extra time to complete assignments. Another common theme was the amount of work or assignments were modified to meet the needs of the students. Some teachers listed many modifications they use. Some of the answers were subject specific such as calculators in math. Many of the instructional techniques are well suited for their needs. Some teachers reported not using any modifications for their special education students at all.
Question 3

The students I have in my class fit in socially with my other students. 
If not, how does he or she stand out?
The most common answer here was that they somewhat agreed or were neutral. The general theme is that the special education student did fit in. When it was answered that they didn’t the teachers cited the fact that the students were autistic and had a lack of social skills. Some also stated that the special students stood out when they got frustrated and exhibited behavior issues. The special education students tend not to interact with the general students in some cases. 
Question 4

I feel able to meet the needs of the special education students. 
Please give examples.

The most common answer was that teachers did not feel able to meet the needs of their more severe students. The most common answers were that the general education teachers did not feel they had the training to deal with more severe students. Many felt frustration because they did not know what the goals were for their students and that the students they had in their classes are not able to do the work without help. There was also a sense of frustration that the special education students were not rostered to the teacher and took their class counts higher without counting for the twenty to one ratio in lower elementary. There was also frustration at how much time the special education students took from the teacher. The general education teachers felt the rest of their students were losing out because so much time was spent helping one or two students. 
Question 5
What training do you have in meeting the needs of your special education students?

The most common answer to this question was none. The second most common answer was that the teachers had one class in dealing with special education students during their credential program. Some teachers reported having taken a class here or there. Two of the teachers have Master’s Degrees in special education.

Question 6

How would you categorize your experiences with the students with and IEP? Positive, negative or somewhere in between?

The most common answers were negative and neutral. The comments included the fact that the students were very low and that they did not know who their students were or that they did not know their goal. Other comments included teachers not knowing what to do with students who were in Special Day class last year and now were in general education classes this year. When dealing with RSP students the comments were more positive. The teachers also expressed some dismay at dealing with the behaviors of some of their students, especially those with Autism Spectrum Disorder. Teachers stated they wanted to help but did not feel they had the skills to give their students what they needed. Teachers with more training had a more positive experience. There was also frustration expressed that the students were placed in their classes and not put on their roll sheet. It put them over the twenty to one ratio in elementary classes.
10. Limitations of the Design

While filling out a survey tales relatively no time on participants, there are several potential flaws in using such a design; one being the actual time constraint of handing out and retrieving the surveys in a timely manner. Potential flaws in our design dealt with the actual survey that we designed. It may be biased in such a way that the questions illicit a particular response. Future surveys need to be proven valid by ensuring that the questions actually ask what the researcher wishes to answer. A second potential concern of the research design is the way in which information was tabulated. The Likert scale made it possible to receive a statistic that can be verified through mathematical computations, the survey questions however are limited in that they generate an opinion. Opinions are difficult to quantify. 
CONCLUSION
According to our general education teachers they do not feel supported adequately by either the structure of inclusion at the varying school sites or the amount of support given for instructional approaches. We found a large difference between elementary and secondary school teacher’s perceptions on full inclusion approaches.

In the elementary school setting teachers have much more contact with the special education department. They have more access to IEP (Individual Education Plan) goals and modifications required to meet the needs of the special needs students. However, they feel generally like they do not have adequate support to meet the needs of their students. Many of the teacher’s feel that the students who are mainstreamed should be counted on their roll, since they are not currently the classroom tend to go over the 20 to 1 ratio. This affects the amount of time the teachers have to divide amongst all students in the class. Depending on the severity of the special needs students they may require more time of the teacher and even less left for the general population. This contributes to the elementary teachers feeling they cannot meet the goals set forth by IEP. This is also impacted by the amount of training and skills teacher’s have, because they have often not been taught to teach special needs students with more severe disabilities accompanied with behavioral issues. Behavior issues stemmed from students who had diagnosis of Emotionally Disturbed or Autism Spectrum Disorder.

The secondary teacher’s had a severe lack of communication with special education staff. Often the administrators were the cause of breakdown in communication. Many were not aware of their special needs students who had IEP’s. When teachers did know who the IEP students were, they did not know IEP goals, modification and accommodations. There was a delay on notification of students who had IEP’s, goals and modifications. The issues again were behavioral also lack of motivation and lack of work completion.   

RECOMMENDATIONS FOR FURTHER RESEARCH
Research findings suggest further need to look at in-service needs for general education teachers who have student with IEP’s in their classroom. There needs to be further understanding of how much direct communication occurs and if there are procedural structures that are in place to facilitate this communication. A key element is how does the longevity of general education teachers affected by the inclusion of special needs students and what support would help them to stay in the profession. A key concern is the legal aspects of inclusion and the procedures that are supposed to be in place to support the transition. The last important area is if the inclusion process beneficial to students with special needs.
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Appendix A

Survey Questions for General Education Teachers

1)      I feel supported by the special education teacher whose student (with an IEP) is included in


my classroom.
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Agree 

         Agree

       Neutral

       Disagree

      Disagree

Strongly
       Somewhat




      Somewhat  
      Strongly

-    What support have you received (materials, classroom aide, intensive instruction program)?

-     What kind of support do you feel you still need?

2)     The student(s) I have in my class cha perform within the academic range of my other 


students?
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Agree 

         Agree
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      Disagree

Strongly
       Somewhat




      Somewhat  
      Strongly

-     If not, how do they stand out?

-     What modifications, if any, do you use?

3)     The student(s) I have in my classroom “fit in” socially with my other students.
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Agree 

         Agree

       Neutral

       Disagree

      Disagree

Strongly
       Somewhat




      Somewhat  
      Strongly

-   If not, how do they stand out?

4)    I feel able to meet the needs of the special education students’ IEP goals that are in my class.
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Agree 

         Agree

       Neutral

       Disagree

      Disagree

Strongly
       Somewhat




      Somewhat  
      Strongly

Please explain why or why not.

5)     What training do you have in meeting the needs of your special education students?

6)     How would you categorize your experiences with the students with and IEP? Positive, negative or somewhat in between? Pleas explain.

