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Abstract

Educators often have to manage negative behaviors in the classroom. This article explores effective behavior management systems (self-monitoring, point/level systems, token economy, and time out) as favored and used by practicing educators. The research was conducted through surveying 30 practicing educators at the elementary, middle, and high school levels in general education and special education. It was founded that educators favor self-monitoring systems, but often utilize time out. Future research implications include the simplification of self-monitoring systems to be as time effective as time out methods.
Managing negative behaviors can be challenging for educators at each grade level and within the diversities of the special education population and the general education population. Educators have long sought out effective behavior management strategies that prove to make an impact in the classroom by creating structure, routine, and establishing clear expectations. As described by Briesch and Chafouleas (2009), Walker and Gresham (2003) found that 17% of classroom educators reported a loss of 4 hours of academic instruction each week due to negative behavior. A vast variety of behavior management tools exist in the teaching world. Educators often pick and adapt strategies to fit the needs to their classroom environment. Management tools often include, but are not limited to: self-monitoring, point/level systems, token economy systems, and time out.
Self-monitoring systems include: students observing, recording, assessing, and reflecting upon their own behavior. These methods use verbal assessment or a recorded sheet as a monitoring device (Briesch, & Chafouleas, 2009). Self-monitoring systems positively increase academic productivity and engagement by targeting specific behaviors and reducing them (Rock, 2005). Plentiful research shows that self-monitoring systems are one of the most effective behavior management systems to work within a variety of populations (special education, general education, and among the elementary and secondary levels) and can be used to positively reinforce desired behaviors (Ardoin, & Martens, 2004; Daly, & Ranalli, 2003). Teaching students to self-monitor establishes responsibility on the part of the student, fosters independence, promotes generalization of positive replacement behaviors, and provides the teacher with more time to be universally effective with other students in the classroom (Daly, & Ranalli, 2003).
Point/level systems are behavior management tools were students earn points based upon positive and favorable behaviors. Students advance in levels based upon the number of points earned. Different rewards and privileges are established at each level. Point/level systems have shown to be effective classroom behavior management strategies within the special education population (primarily in classrooms for students with emotional disturbances). There is little research on the generalization of these systems to general education classrooms. Point/level systems are most effective among adolescents in secondary, self-contained classrooms (Cruz, & Cullinan, 2001). These systems create simple records that document fluctuations in behavior and promote obedience to set standards and behavioral expectations as established by the teacher. Students desire to meet the criteria based upon rewards provided. Students are typically enthusiastic about participating in point/level systems, and independence and cooperation is cultivated (Cruz, & Cullinan, 2001).
Token economy systems provide students with rewards based upon positive behavior. Among some of the rewards offered are classroom money, stickers, and marbles, which can be used to gain larger rewards. Token economy systems can be effective behavior management tools among students in elementary and middle school grade levels within the special education and general education populations (Swain, McLaughlin, 1998). These systems result in the increase of on task behaviors and reduce the frequency of disruptive behaviors through providing tangible rewards (Filcheck et. al., 2004).
The time out method can be used among a wide range of populations (special education, general education, and among all grade levels). According Ryan et. al. (2007), 70% of teachers of students with emotional disturbances use time outs. It can be highly effective in reducing extensive unfavorable behavior and increasing favorable replacement behaviors by removing the student from a stressful situation, and allowing the student to clam down before or during the occurrence negative behaviors (Grskovic et. al., 2004; Ryan et. al., 2007). 
This article offers effective management strategies in reducing negative behaviors among grade levels within the special education and general education populations, as used by practicing educators. The information provided can be useful to new educators in deciding which behavior management tools will be most efficient in their classroom environment.
Methods

A survey was developed by practicing educators to investigate favorable behavior management strategies used to reduce negative behaviors. The survey was given to 60 educators and administrators from three different school sites (one elementary school site, one middle school site, and one high school site). There were 30 surveys returned, none of which were from administrators. The participants were broken down by gender, years teaching, grade cluster, and population. There were 11 male participants and 19 female participants in the survey. The participants surveyed range from first year teachers to master teachers who have been in the profession for 20+ years. Participants who have taught 1-5 years made up 44.8%. Those who taught 6-11 years made up 31% of participants. Those who have taught 12-16 years made up 20.7%, and those who have taught 17-21 years made up 3.4%.  Participants in the survey who have taught K-3rd grades consisted of 10.3%. Participants who taught 4-6th grades consisted of 24.1%. Participants who taught 7-8th grades consisted of 24.1% and participants who taught 9-12th grades made up the majority at 44.8%. Populations of participants were broken down into two categories: General Education Teachers and Special Education Teachers. Special education teachers were further broken down into 4 sub-categories:  Resource Specialist Program (RSP), Special Day Class (SDC), Emotionally Disturbed (ED), and Severely Handicapped (SH). General Education Teachers made up 30% of the participants in the survey. RSP made up 33.3%, SDC made up 36.7%, ED made up 10%, and SH made up 6.7% of the participants.

Each participant was given the option to take a paper formatted or online survey. All participants choose to complete a hard copied survey and returned completed copies to researchers to be inputted manually into an online database. Participates were asked 3 basic questions: 1. Behavior intervention I really like (with the options to choose from being: time out, point/level system, self-monitoring system, token economy, and other) 2. Behavior intervention I really dislike (with the options to choose from being: time out, point/level system, self-monitoring system, token economy, and other) 3. Behavior modification I use regularity (with the options to choose from being: time out, point/level system, self-monitoring system, token economy, and other). Participants were also given the option the provide comments, and contact information to further be interviewed. Out of all 30 participants, only 1 agreed to further interview and the majority opted to remain anonymous. 
Results

The participants indicated that the most favorable behavior interventions ranked as fallowed: self-monitoring system 31%, time out 27.6%, point/level systems and token economy were both 20.7%. The behavior intervention shown to be least effective among participants was token economy with 37.9%, time out 31%, point/level systems 27.6%, and self-monitoring 24.1%. Behavior intervention that was used most frequently among participants was time out at 48.1%, point/level system 29.6%, self-monitoring 25.9% and token economy 14.8%. 
Conclusion

Research shows that self-monitoring systems are one of the most highly effective tools to use in managing negative behavior among students in a variety of classroom settings. The findings indicate that educators prefer self-monitoring systems over any other behavior management systems; however they will readily use the time out system verses self-monitoring. The findings indicated that time out is more efficient and can quickly reduce effects of the negative behaviors to the classroom environment as a whole. It can be easier for teachers to remove the stimuli than alter the behavior by promoting a positive replacement (however, the positive replacement is more effective in the long term). 

Token economy systems were the least favorable system used to manage behavior, as these systems can become costly for the teacher, and students become dependent upon tangible rewards reducing the generalizations of positive behavior.


Future research should be conducted in how to systematically create a positive learning environment using self-monitoring systems that can be as quick and efficient as the popularly used time out systems.
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