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Abstract

Children participating in a social-emotional based classroom program utilizing a rapport-building intervention have made significant gains.  Parents of the children in the class were interviewed to get feedback on the program and ascertain their perceptions and understanding of the program.  Upon enrolling their children in the class the parents were given a detailed explanation of the program and theoretical base.  It was expected that all of the parents would like the program and understand the rapport-building intervention.  The results indicated that although the parents were very happy with the program, most did not understand the rapport-building intervention.  The implications of these findings suggest that a parent class explaining the program might alleviate any miscommunications and possibly produce greater gains by the children as the parents replicate the intervention at home.
Parent Feedback on the Social Emotional-Based Program

Using a Rapport-Building Intervention with Their Children.

Introduction

General Statement of the Problem


Children participating in a social-emotional based classroom program utilizing a rapport-building intervention have made significant gains; however, parent understanding or perceptions of the program are unknown.  Thus, the objective of the research project was to learn, through in depth interviews, the perceptions that the parents had of the program and to what degree they understood about the rapport-building intervention.  
Review of Related Literature


Time out is used as a punishment by removing a child from a strongly reinforcing activity to change undesired behaviors (Ryan, 2007).  The title of this study was originally, “Parent Feedback on the Social Emotional-Based Program Using a Rapport-Building Timeout with Their Children.”  From the literature review it became evident that the term “Timeout” carried a specific technical meaning.  In light of the definition, the rapport-building timeout does not fall under the category of “Timeout.” It is necessary, then, to remove the word timeout from the title and further uses related to the rapport-building intervention.  

There are many types of timeout: inclusion timeout, exclusion timeout, seclusion timeout and restrained timeout (Ryan, 2007; Gast, 1977; Grskovic, 2004; Turner, 1999).  In the literature, timeout has been strongly demonstrated as being an effective method for changing inappropriate behaviors such as aggressive behaviors, self-injurious behaviors and non-compliant behaviors (Turner, 1999).  
In the review of the literature a different type of timeout was discovered; this type of timeout, response-contingent timeout, identified eight parameters of timeout.  These parameters included verbalized explanation, warning, administration, location, duration, schedule, and timeout release procedure.  Verbal explanation clarifies for the student why he/she is going to timeout.  It is essential if the target behavior is going to be extinguished that it be identified.  Warning gives the child an opportunity to change his/her behavior and lets them know that a timeout is eminent.  Administration is the verbal or physical removal of the child to timeout with minimal adult-child interaction.  Location refers to the type of timeout which includes contingent observation – removal to an area in which the student can observe, but not participate in the activity; exclusion timeout – complete removal from an activity, but still within the classroom; or seclusion timeout- the complete removal from the classroom environment.  Duration refers to length of time that the child is assigned to timeout.  Duration can vary and can also be contingent upon continued compliance.  Schedule indicates whether the child is continuously or intermittently scheduled to timeout.  The continuous timeout schedule is advised.  The release procedure is the final component of response-contingent timeout which is the specific behavioral requirements for the release from timeout (MacDonough, 1973). 
The highly defined response-contingent timeout resembles the intervention that is used in the social emotionally-based classroom; however, by definition, removing a child from a highly reinforcing activity for the purpose behavior modification through of punishment, the rapport-building intervention does not match.  Components of the response-contingent timeout that are similar to the rapport-building intervention are verbalized explanation, warning and release procedure.  The differences are administration, location, duration, signal and schedules.   The goal of the rapport-building intervention is for the adult to create a “safe relationship” with the child through clear communication, a consistent and a non-aversive response to a child’s non-compliance or maladaptive response.  
The research surrounding the topic of timeout has recently been focused on the ethical issues of seclusion-type timeout.  However, the effectiveness of the behavior modification technique is not in question.  
Assumptions

In our study we assumed that the parents of the children in the class were familiar with the rapport-building intervention because it was explained at the beginning of the program.  It is also assumed that the information that the parents give in the interviews are true representations of there perceptions and understanding.  It is assumed that the progress of the children in the social emotionally based program is hindered by the parents’ ineffective use of the rapport-building intervention.
Foreshadowed Problems


It is anticipated that the information gather from the interviews will be useful in the future planning of the class intervention at the parent level.  The parents who volunteered for the interviews responded to a general class newsletter, so the selection was based on parent response to the letter.  Unfortunately, the parents that responded were the ones that were most involved in their children’s education.  This represented only one cohort of parents.  The information is biased in this way.  
Definitions of Terms

· Rapport-building intervention - Verbal directive given to the student by the teacher followed by a request for verbal affirmation.  The teacher counts to three to give the student a warning and also to allow the student time to comply with the request.  If the teacher gets to three, then the student is moved to a different location where the teacher can talk to the student.  The teacher does not yell, threaten or intimidate.  The teacher talks to the student, face to face, in a serious, but calm tone and clarifies the directive.  The procedure is repeated if the child continues to be non-compliant.
· Timeout - Time out is the removal a child from a strongly reinforcing activity to change undesired behaviors.
Significance of the Proposed Study


Progress is hindered by the parents of the children in the social emotionally based program because they are not using the intervention correctly or in an effective way.  The study makes inquiry about the perceptions and understanding of the rapport-building intervention to plan for future parent interventions such as a class or newsletter.
Design and Methodology

Subjects and/or Case


The participants in the research study consisted of six female parents of the students that are enrolled in the classroom program utilizing a rapport-building intervention.  The parents were picked by a random selection through the monthly classroom newsletter.  The investigator sent out the monthly newsletter to the students’ parents to invite them to participate in our current research study.  Every parent that showed interest was set up an appointment for the interview.  It was an objective to set up interviews with as many parents as possible since the information pertained to all of the parents and their children.  The interviews were conducted at the school site where the students attended.  The students’ grade level ranged from 1st to 3rd grade and their age level was from 6 – 9 years old.  

Instrumentation/Data Collection


The research study began during the early month of April as a class project.  As researchers, our question centered on the parents’ perceptions and feelings about the rapport building procedure used in the classroom as a disciplinary measure that their children were enrolled.  During the process of organizing the research study, a collection of questions were discussed and chosen for the interviews.  We gathered questions that were relevant to our research and that would lead to an answer to the research question.  Then six questions were selected as the focus group questionnaire.  The six focus group questions were as follow: 

1. Tell us about your child.

2. How do you feel about the current classroom program for your child?

3. What do you feel about the rapport-building intervention?  How do you feel about it?

4. Is the classroom program what you expected?  If so, why or how?  If not, why or how?

5. Have you seen any significant change in your child?  If so, what kind?  If not, why do you think so?

6. If a parenting class was available, what would you like to learn about?  What would you like included in the class?

In addition to the questionnaire, we gave the parents an informed consent form to sign before the interview process.  After the questionnaire was set up, the investigator sent out the newsletter, inviting parents from the students in the classroom to participate in the research study regarding the rapport building intervention in the classroom program.  Six out of eleven parents responded to the invitation of the interview, and then appointments were set up for the future interviewees.  Parents arrived at the school site for the interview during the schedule appointment.  Two graduate students from the research team conducted the interview since it was believed that the investigator, who is the teacher of the classroom, would generate biased responses from the parents.  All of the interviews were recorded from the beginning to the end.  The entire completion of each interview process took between seven to twenty minutes.  As the interview process ended, we took the recording of the interviews and transcribed them into a text format.  The transcription of the data allowed us to examine the data closely.          

Data Treatment Procedures


Initially, the interviewers were going to write down the notes and responses, but later decided to record the parents’ responses to the questionnaire in order to obtain accurate information.  Consent to record the interview was added to the consent form.  At the beginning of the interviews the parents were asked to read the consent form.  If they agreed to the terms of the interviews, they were asked to sign and date them.  During the interviews, researcher took down notes and responses from parents; however, the transcription of the data was significant since an in depth analysis of the data could be done.  The interviewers asked questions from the questionnaire carefully listening and asking related questions to the parents’ responses.  It was necessary for the research team to collect the parents’ responses as accurately and with as much detail as possible so each question was thoroughly investigated.  Afterwards, one of the researchers transcribed the interviews.  The transcriptions helped guide the team throughout the study since it gave a tangible comparative analysis of the parents’ reflections.  The design was an emergent design because we needed to get parents’ interviews in order to start the project. 
Presentation of Findings

In the analysis of the transcriptions the findings suggest that all participants gave an overall positive evaluation of the program.  Several themes emerged during the interviews that confirmed the parents’ support of the program.  These themes included the children’s behavior and academics before the program and significant changes post- program, expectations about the program, and applying the rapport building intervention technique.  Parents expressed their support for the rapport-building intervention technique and noted significant changes in the behavior and academic progress of their children. Significant changes were noticed, by some of the parents, within the first couple of days, for others these changes came in a few months.  It is important to mention that two of the parents participating in the interviews received Applied Behavioral Analysis (ABA) services for their children, therefore the rapport building intervention technique was not implemented with these children at home.  The ABA tutors use the traditional timeout, so the parents did not acknowledge that the classroom program was using a rapport-building “timeout.”  The parents assumed that it was something else.

 
Key phrases were found in the analysis of the transcriptions that gave researchers input about the feelings towards the program.  For example, for participating parents of children with autism the changes in their children’s behavior and academic performance was significant.  One parent mentioned, “Going to Mr. Hara’s class has been incredible.  It’s amazing because when she came to school in September, she only new one letter which was ‘A’, she knew no numbers, she knew no colors.  They [Loma Linda doctors] told me that it would take almost year for her to learn from A thru H and she would only learn maybe not even count to 10.”  Another participating parent whose child is diagnosed with Down’s syndrome said about that program, “I like the structure of it I like the fact that my son is required to work, and because my son is capable of doing work.”  She continues on to list significant changes in the her child: “Well his academics skills, his motor skills, his speech, his behavior, his attitude, his eating habits, I mean it goes on and on, and we’ve seen more improvement in some areas than others his behavior has been the biggest improvement.”  This reflects the parents’ high level of satisfaction for the program specifying that their children’s behavior and academic progress were great affected by the participation in the program. 

Limitations of the Design

There were certain limitations of the design of the project; there were eleven students in classroom and only 6 parents were involved in the interviews.  This did not represent the total population.  Also, the parents who responded to the invitation through the newsletter were already enthusiastic about the program and were more likely to participate because they were involved in their children’s education.  This represented a bias from the start of the interviews.  These parents had also originally requested to be in the SDC classroom so it is believed that they would have a positive opinion about the program.  The interviews did not represent the ideas of the parents who were not so involved in the program or their children’s education.   

Conclusion


It was discovered that the two parents who had misconceptions about the programs use a rapport-building timeout stemmed from the word timeout in the name of the intervention, which was later taken out.  Because the children of these parents were receiving ABA service, where timeout was being used, the parents did not identify the classroom intervention as timeout.  As humbling as it may be, this was an error that had contributed to the confusion.  

Aside from the erroneous title, the research study revealed that although the rapport-building intervention was explicitly explained at the beginning of the program, many parents did not fully understand the components of the intervention or how to do it at home.  The significant number of parents that were happy with the program indicates that the intervention was having a positive affect; however, from classroom observations and field notes, it seems that the children’s progress is hindered by the home program.  A more consistent implementation of the intervention could yield an even better result.  This study revealed implications for a parent-level of intervention through a parent class or some other form of parent training or education.
Recommendations for Further Research


Further research is necessary to measure the effectiveness of the program across school contexts and in other classrooms.  It is recommended that a quantitative study be done to measure the specific effects of the intervention to validate the effectiveness of the program in isolation.  The classroom program at Hawthorne Elementary may have specific design qualities that account for the positive changes in the students that are not related to the rapport-building intervention.  
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Appendices

Informed Consent Form

As part of a research project, we, James Hara, Charlene Le, and Dulce Martinez, will be conducting interviews with various parents of children in Mr. Hara’s class.  

The purpose of the research is to obtain feedback information about the program in which the children are participating, specifically the rapport-building timeout.  

The interview will take about 15-30 minutes to complete depending on the amount of information shared.  

The interviewer will ask specific questions about your child or child’s history and current functioning and his/her participation in the class, and about the rapport-building timeout.  

At any time during the interview if you are feeling uncomfortable please let the interviewer know.  All participation is voluntary and can be terminated at any time.  You are not required to answer all of the questions.  

It is our hope that the information obtained from the interviews will help us evaluate the classroom program from an outside perspective and possibly lead to further interventions that includes the parents.  We hope that the interview process is of value to the parents as they will have an opportunity to comment on the classroom program and the rapport-building timeout.

All interviewers will abide by the strictest rules for confidentiality and will keep the information private between the researchers and the investigator.  All written or media forms of information will be stored in a locked file cabinet or safe by James Hara, the investigator.  Unless prior authorization is obtained, three years after the research project has ended all information will be destroyed.

Any and all questions and comments can be submitted in writing to James Hara, investigator, at Hawthorne Elementary in Riverside Unified School District or by phone at (951) 334-1050.  In the case where a conference is necessary, an appointment will be made in a timely manner at the convenience of both the parent and the investigator.

With your permission, the interviews and/or home visits will be recorded either by digital audio taping or digital video taping.  Please indicate what form of media you are willing to consent to by circling either Audio or Video and by initialing below.

The Audio/Video Taping can be studied by the researchers for the use in the research project.






Please initial


The Audio/Video Taping can be used for scientific publication.






Please initial



The Audio/Video Taping can be played in a graduate level classroom to graduate students in a research class.






Please initial



I have read the above statements and give my consent to participate in the research project.  I also understand and give my consent in the use of audio/video taping as indicated above.
SIGNATURE






    DATE



Interview Questionnaire
1. Tell us about your child.

2. How do you feel about the current classroom program for you child?

3. What do you know about the rapport-building timeout?  How do you feel about it?

4. Is the classroom program what you expected?  If so, why or how?  If not, why or how?

5. Have you seen any significant change in your child?  If so, what kind?  If not, why do you think so?

6. If a parenting class was available, what would you like to learn about?  What would you like included in the class?
