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Abstract


Since the passing of IDEA students with disabilities are assured to receive free appropriate public education (FAPE)   in the least restrictive environment (LRE) regardless of the nature or severity of their disability. In the past, students with disabilities were placed in specialized classrooms away from the general education population. Recently, parents have the opportunity to participate making decisions about their student’s placement. It is becoming common for parents to request their students to participate in full inclusion programs. Full inclusion refers to curriculum modifications and adaptations as well as related services are provided inside the general education classroom. Research has been conducted in order to find parent’s attitudes regarding inclusion and factors that affect those attitudes. It has been found that parent’s views are affected by their knowledge about inclusion, placement experiences, and support programs available to them. In addition, research has shown that in general parents of students with disabilities as well as parents of typical students have positive views about inclusion. The purpose of this study was to find if parents understood the meaning of inclusion as well as their views about it regardless of their student’s placement. The results of this study indicated that parents agreed that full inclusion would be a positive experience for their student; they also did not think that their child’s education would be negatively affected; and they thought that a full inclusion would benefit their student.
Parents Perspective of the Full Inclusion Classroom
Introduction

     In 1975, congress passed a law that ensures appropriate education to all students. The Individuals with disabilities Education Act (IDEA-PL 94-142) has made it possible for all students regardless of their disability to have a chance to receive a free and appropriate public education (FAPE).  Since then parents and teachers have argued how to place students into classrooms and what is appropriate for all students in the classroom.  In past years, it was more common for students to be placed in a specialized classroom away from students in the general population.  It is now becoming more common for parents to request that their special education student be placed in a full inclusion classroom along with the rest of their peers.  Full inclusion “…students do not spend any time in a special education classroom with other students with disabilities.  Instead, a special education teacher and other adults who work at the school help the teacher in the regular class make the materials and lessons more understandable and useful for students with severe disabilities” (p. 470) 
     Since there has been an increase in the number of students whose parents wish them to be in a full inclusion classroom, research has been conducted in order to see if there are more outcomes that are positive or negative both socially and academically for the students in this setting. This could be one of the biggest factors on whether or not parents would be for or against having their child in a full inclusion classroom.  Research suggests that for most students being in a full inclusion classroom did not affect their academic performance (Peck et. al. 136). “…80% of parents believed that the experience with inclusion enhanced their child’s social/emotional growth.  Over 90% of responding parents agreed that having a child with severe disabilities in the class had been a positive experience for their child.” (Peck et.al. 136) 
There seems to be a positive impact when a child is placed in a full inclusion classroom in most circumstances.  However, some research shows that “…the parents of children with more complex and challenging difficulties…may be poorly served by mainstream settings.”  The research done with parents whose children are in this category tend to have a more negative attitude about mainstream or the inclusion for their particular child (Whitaker 171).  Parents whose child is severely disabled feel that their child will be better served in a specialized classroom that is smaller where curriculum is more geared for life skills than academics.  Some parents “…have also expressed a concern regarding the instructional skills and the availability of time by general classroom teachers, while sharing the view that special education teachers were better skilled to instruct students with special needs (Leyser and Kirk 281).   
Literature review
     The article  Evaluating Inclusion: an examination of parent views and factors  influencing  their perspectives, presents the results of a quantitative study conducted with  437 parents of students with mild, moderate or severe disabilities. The purpose was to examine parents’ perceptions about inclusion.  Parents responded to a modified form of the Opinions Related to Mainstreaming (ORM) scale in addition to providing written comments.  Results of this study showed that parents viewed the main benefit of inclusion was the possible social and affective outcomes for their children as well as the effects on classmates helping them become more accepting and sensitive of individual differences.  A concern of parents in this area was the uncertainty if inclusion would negatively affect their children emotionally or if they would be socially isolated.  In addition, parents expressed concern about the quality of instruction and the possible loss of needed services.  Parents perceived special education teachers to be more skilled to instruct students with special needs.  Some parents showed support for placement in special education or mainstream classrooms over inclusion. 

     In this study, there were different variables that affected parents’ views about inclusion. Parents of children with mild disabilities, younger school age children, parents of children receiving special education services for only a few years, parents who did not know their child’s placement, and parents of students who were not in an integrated setting expressed more supportive views regarding inclusion.   In addition, parents’ educational level influenced their attitudes.  Parents with college education believed more on the benefits of inclusion.  Parents with higher educational level negatively evaluated the mainstreaming teacher skills and their support to inclusion was negative.

     A qualitative study was presented on the article, Parent Perceptions of the Impacts of  Inclusion on their Nondisabled Child.  The purpose of the study was to evaluate parent perceptions about impacts of inclusion on their nondisabled child’s academic progress, their nondisabled child’s social emotional development, and the overall climate and functioning of the classroom.  In addition, there was interest on evaluating the relationship between parent views of inclusion and the amount of direct contact they had with their child’s classroom. 

     The participants of this study were 659 parents of nondisabled children in grades kindergarten through sixth.  These children were enrolled in 1 of 25 elementary classrooms in which at least one peer with moderate to severe disabilities was included in a full time basis.  The special needs students were diagnosed with Mental Retardation, Autism, Cerebral Palsy, and Down syndrome. The children’s chronological ages ranged from 5 to 12 years.  The survey was conducted in six elementary schools in four suburban school districts in the Pacific North-west area of the United States.  The participating schools were engaged in a school-level commitment to full inclusion. Each school provided extensive professional development, in-class supports, and other forms of social and technical support to classroom teachers.

     The results of the study concerning the impact of inclusion on the nondisabled child revealed 78% of parents believed being in an inclusive classroom had no effect of their child’s academic progress.   Twenty two percent of parents indicated a decrease on individual time with the classroom teacher.  Parent’s perception of the impact of inclusion on their child’s social emotional development was generally positive.  Sixty seven percent of parents reported an increase of acceptance of differences among people and 65% reported an increase of acceptance of differences among people in terms of behavior and appearance; 29% reported increase on self-esteem; 87% of parents reported a positive impact in relationships with peers with severe disabilities; 12% reported neutral impact; and 1% was negative.  Reported responses on the impact of inclusion on the classroom were either positive or neutral.  Sixty four percent of the responses on the general attitudes towards inclusion were positive; 26% were neutral; and 10% were negative.  Seventy three percent of parents indicated that they would enroll in an inclusive classroom if given the opportunity; 18% did not know; and 9% responded that they would not.  Sixty percent of the responding parents included narrative comments.  The themes reflected on parent’s responses were  that parents described a social benefit on their own child; and how being in a classroom with a child with severe disabilities related to the vulnerability of their own child.  Negative views of inclusion reflected a strong concern about behavioral disruption.  These narratives made evident that many parents did not see academic and social learning to be closely connected and that some parents believed that scarce resources were unfairly allocated to children with disabilities.  

     According to some research, parents’ views are affected by their experiences with inclusion. The article, Parental Experiences Regarding Inclusive Placements of their Special Needs Children presents the results of a qualitative study about parents’ experiences with inclusion. The purpose of this study was to describe the experiences and beliefs of parents of children with disabilities regarding the educational placement of their children with disabilities.  The parents involved in this study perceived inclusive educational placements as the best placement for their children with disabilities.  Data was gathered from the parents of five children with disabilities, teachers, and administrators involved with those five children.  Participants were  students with the following identified as having disabilities, four to seven years of age, living with at least one biological or adoptive parent and placed in K – 4 or kindergarten classrooms with students without  disabilities for at least 80% of the school day.  Data was collected using a family information survey, parent interviews, family visits, classroom observations, and interviews with school personnel. 

     The five participants shared three common experiences.  First, every child had experienced variety in educational settings.  Second, every family interacted with Babynet for some period. Third, families were emotionality involved in having a child with disabilities and their placement in public schools.  With their first common experience, the families expressed the positives or negatives of each placement.  They noted that their belief in inclusive educational placements for children with disabilities was strengthened from the different experiences.  Their second common experience was that they had some positive and supportive experience with Babynet, the state organization that supports children with disabilities and their families from birth until age three.  They found Babynet helpful in directing them to services for their children.  Finally, all of the parents interviewed discussed the emotionality of having children with disabilities and the added emotional stress of deciding on the best educational placement for them. 

     The results of this study were that each of the parents demonstrated and spoke of a strong commitment to providing their children with every possible opportunity to help them reach their greatest potential.  They all perceived inclusive educational placements as the best placement for their children with disabilities.  There were four common beliefs about what made an inclusive placement best for their children.  Each parent expressed a desire for his or her child to live as normal a life as possible.  They believed that as parents they should be valued and involved in their children's education.  Finally, they expressed a belief that segregated settings were academically limiting for their children and they all believed that segregated settings did not provide situations that supported social development.  All of the participants believed that in order for children to reach their greatest potential they needed to experience situations that did not limit potential learning and socializing.  Participants also believed that their children needed to interact with and be a part of a group of same aged peers, something they felt would not occur when their children were placed in an inclusive setting.  The beliefs and experiences of the families in this study support inclusive educational placements for children with disabilities. 

     Research  shows that decisions about inclusion are affected by parents’ involvement. The article, Parents and the process of inclusive education, presents the results of a study that was done to see parental involvement in the inclusion process.  It looked at parents’ involvement with inclusion and the placement of their child, and parents becoming advocates for their child in an inclusive program.  The study expands on a previous study conducted by Erwin and Soodak (1995).  The participants of this study were 20 parents of children with disabilities who were actively seeking inclusive education for their children.  The participants were drawn from 10 school districts representing 10 school sites.  Data was collected by taped interviews with transcription.  The study showed that parents obtain information from a variety of places before deciding on their child’s placement.  It also showed that parents worked to gain access to the general education classes and worked to ensure success within those classes. Participants defined their experience as both, beneficial and challenging. 

Research Questions, Hypothesis and Foreshadowed Problem

     Full inclusion seems to be working well for the family whose students participate in these classrooms.  In this study parents perspectives were the main concern.  The hypothesis is that if parents understand the intent behind full inclusion, they would be supportive of an inclusive program.  This research was conducted with parents of students across multiple grade levels and a variety of socioeconomic backgrounds.  The parents that participated may or may have not had a child with special needs.  It was of particular concern in this project that parents may not fully understand what full inclusion was and how it could affect a classroom. In addition, there was concern if school administrators would see the topic as controversial and would not allow us to conduct the research. 
Definition of Terms    
FAPE – Free and Appropriate Public Education – Education must be free and appropriate for each student. 
LRE- Least restrictive environment.
SH – Severely handicapped 

SDC – special day class

IEP – Individualized education plan

Inclusion – the participation of students with special needs in the general education classroom

IDEA – The Individuals with disabilities Education Act (IDEA-PL 94-142)
Significance of Proposed Study
     There have been many studies conducted on parent’s perspective of full inclusion.  It is important to study this topic now because it can potentially influence policy in districts and as educational law, moves toward full inclusion it is critical to know how the parents whose children will be most affected will respond.  Further research should be conducted to follow students who are participating in full inclusion programs to determine the long-range benefits or disadvantages that may result from this relatively new educational practice.
Subjects

     The participants in this study were all parents with children in grades Pre-Kindergarten through 6th, in one of five school districts; San Bernardino City Unified, Desert Sands Unified, Menifee Union, Yucaipa-Calimesa Joint Unified or Coachella Valley Unified.  The participants were part of a convenience sample; they were parents of students at the schools in which each of the researchers are currently employed.  Of the 125 surveys sent out, 55 were completed and returned.  Twenty three surveys were from parents in Menifee Union.  These parents had students attending in either the Pre-K classroom taught by one of the researchers, or in one of the two other special day classes at her site.  Seventeen surveys were from parents in the San Bernardino City Unified School District.  These parents had children in kindergarten to 6th grade who participated in general education programs or in a special day class.  Eight surveys were from parents in the Coachella Valley Unified School District whose children attended either the class taught by one of the researchers or in one of the SH classrooms at her site.  Parents in the Yucaipa-Calimesa Joint Unified School District completed five surveys. These parents had students who attended general education classrooms that one of the researchers has worked in.  The remaining two surveys were from parents in Desert Sands Unified School District whose children are currently in a full inclusion classroom.
Instrumentation /Data Collection

      The group reviewed a pre-made survey from Creating Inclusive Classrooms: Effective and Reflective Practices (4th ed., p.448), by S.J. Salend, 2001, Columbus, OH: Prentice Hall.  The survey proposed twenty questions and asked parents to use a rating scale to reflect their feelings and experiences with inclusion. The group felt this pre-made survey would not benefit the project because the questions seemed too general and /or too broad to meet the needs of the project question. The group collaborated to develop questions to meet the specific needs of the project and to reduce the amount of information being collected for review in an effort to be more specific in our focus.

     Once the group had agreed upon ten questions, Stephanie Nicholson created the introduction letter and typed the survey in English.  Group members, Kimberly Powell and Diane St. John helped edit and revise the questions and introduction letter.  Silvia Landeros translated the questions and introduction letter into Spanish.  Jennifer Allen joined our group later and volunteered as computer technician for the group.  The final draft of the survey contained nine questions that would be scored using the following rating system: 1-Strongly Disagree, 2-Disagree, 3- Neutral, 4-Agree, and 5-Strongly Agree, to determine parents’ attitudes toward inclusion.  The tenth and final question was a yes or no question designed to verify if the original definition of inclusion was completely understood.  Once the draft was completed, each member printed out copies and sought permission to distribute the following survey:

Parent Inclusion Survey

Inclusion is the participation of students with special needs in the general education classroom.  Based on that definition, please answer the questions using the following scale:

1 (Strongly Disagree)       2 (Disagree)       3 (Neutral)        4 (Agree)          5(Strongly Agree)

1.  Do you feel being in an inclusion classroom would be a positive experience for children?


                         1
2
3
4
5

2.  Do you feel all children would benefit both socially and academically from an inclusion classroom?                  1
2
3
4
5

3.  Do you think your child’s education will be negatively affected by an inclusion classroom?


                         1
2
3
4
5

4.  Do you feel children will become more accepting of individual differences?


                         1
2
3
4
5

5.  Do you feel children may pick up undesirable behaviors from classmates?


                         1
2
3
4
5

6.  Do you feel that regular education students benefit from being in the classroom with students with disabilities?


                         1
2
3
4
5

7.  Do you feel that children with special needs will be able to receive individual instruction and special services such as speech in a general education classroom?


                         1
2
3
4
5   

8.  Do you feel that special needs students should be given every opportunity to function in the regular education classroom setting?


                         1
2
3
4
5

9.  Based on your understanding of Inclusion, would you allow your child to participate in an inclusion classroom?  


                         1
2
3
4
5

10. Do you feel that you understand the full meaning of inclusion?

Yes ________





No________

     The surveys were distributed to parents of students in a Special Day Class at Menifee Preschool, to parents in San Bernardino City Unified  School District and parents at Coachella Valley Unified School District as well as through a survey link at surveymonkey.com.  Each group member distributed 25 surveys.  The first school which responded with 23 surveys was a Pre-K Special Day Program.  Seventeen surveys were returned from parents of students in general education as well as special day classes in an elementary school.  Ten surveys were returned from parents of first grade students in a general education classroom.  Five surveys were gathered online from surveymonkey.com from parents with children in multiple grades.  The survey was conducted over a two week time period during which a total of 55 surveys were gathered and evaluated.

     The advantage in creating our own survey allowed us to narrow the survey to fewer questions that were more specific to our research topic.  The survey was simple in design, which would encourage subjects to complete the survey regardless of education level.  This also allowed the group to survey a broader demographic sampling.  Some disadvantages to the survey were getting the surveys returned within the given time parameters.  In addition, translation into Spanish did not get the desired response and participation from Hispanic cultures as expected.  The group was shocked to discover only one of the surveys translated into Spanish was returned.

Data Treatment Procedures

     Division of labor within our group was equitably disbursed by assigning each group member a key portion of the project.  The group, comprised of five members, was responsible for individual collection of survey data.  All data was passed on to Diane St.John who took on the responsibility of interpreting results.  Other group members included Jennifer Allen who conducted a review of related literature and assumptions.   Stephanie Nicholson was tasked with explanation of the significance of this study in addition to defining the case study and subjects.   Silvia Landeros provided a complete list of definitions and technical terms utilized, as well as compiling the literature reviews and Kimberly Powell discussed the limitations of the design of the research instrument.   The survey instrument and the final project were the result of a collaborative effort of all group members contributing equally to ensure the success of the group.

     The project was designed to determine parents’ attitudes and understanding of Inclusion as defined by PL 94-142.  The group designed a simplified ten-topic survey that could be completed in minimal time yet cover the main tenants of inclusion.  Part of the project included translation of the survey instrument into Spanish with the intent of promoting a significant response from Hispanic cultures.  Use of the Internet was also incorporated into the survey instrument by utilizing a survey website that was easily accessible to all participants.  Finally, the instrument of evaluation was designed to simplify subject responses to either five or two preselected responses that would closely identify with subjects’ attitudes and opinions.

     Although responses were anonymous, all data was kept confidential due to limited sources associated with its procurement.  After the specified deadline for the survey had lapsed, all responses were returned to Ms St.John to organize.  The mean, median, and mode for each survey question were determined and tabulated.
Presentation of Findings

The following tables are used to depict the mean, median, and mode from subject responses to the survey instrument utilized in this study:

	
	Strongly Disagree-1
	Disagree-2
	Neutral-3
	Agree-4
	Strongly Agree-5

	Question-1
	5%
	9%
	16%
	36%
	33%

	Question-2
	7%
	20%
	9%
	33%
	31%

	Question-3
	22%
	36%
	18%
	20%
	4%

	Question-4
	0%
	13%
	7%
	51%
	29%

	Question-5
	5%
	20%
	31%
	25%
	18%

	Question-6
	7%
	11%
	16%
	33%
	33%

	Question-7
	15%
	24%
	15%
	35%
	13%

	Question-8
	4%
	7%
	27%
	38%
	24%

	Question-9
	7%
	9%
	11%
	36%
	38%

	
	
	
	
	
	

	
	Yes
	No
	
	
	

	Question-10
	98%
	2%
	
	
	


Table 1.  Mean average for questions 1-10 on the Parent Survey
	
	Median
	Mode

	Question-1
	4-Agree
	4-Agree

	Question-2
	4-Agree
	4-Agree

	Question-3
	4-Agree
	2-Disagree

	Question-4
	4-Agree
	4-Agree

	Question-5
	3-Neutral
	3-Neutral

	Question-6
	4-Agree
	4-Agree & 5-StronglyAgree

	Question-7
	3-Neutral
	3-Neutral

	Question-8
	4-Agree
	4-Agree

	Question-9
	4-Agree
	5-StronglyAgree

	Question-10
	Yes
	Yes


Table 2.   Median and Mode for questions 1-10 on the Parent Survey

 The three most relevant questions to our research were numbers 1, 3, and 6. 

Question1:  Do you feel being in an inclusion classroom would be a positive experience for children? Thirty six percent agreed and 33% strongly agreed that inclusion would be a positive experience. Question 3:  Do you think your child’s education will be negatively affected by an inclusion classroom? Twenty two percent strongly disagreed and 36% disagreed there would be a negative impact on their child’s education in an inclusion classroom.

Question 6:  Do you feel that regular education students benefit from being in the classroom with students with disabilities? Thirty three percent agreed and 33% strongly agreed that regular education students would benefit from being in the classroom with students with disabilities. Based on the finding from these key questions, the majority of subjects’ survey would be in favor of inclusion as an educational strategy. 

Limitations of the Design

     There are several limitations to the current study design.  First, the demographics of the school districts surveyed were not homogeneous.  The results of the survey should be interpreted with caution because the sample was so broad.  When developing the survey we did not include any questions that would indicate whether a parent had a special needs child or not, as well as any questions that would identify ethnicity, parental education levels or English-language proficiency.  Though the survey was also given in Spanish, there was no way to know whether the Spanish-speaking parents actually read the language, or what level of comprehension they may have had.

Conclusions
     A free and appropriate education has allowed parents and educators to make sure that all students have a chance to be educated despite disability. Over the years, there has been debate about the appropriate placemen of children with special needs. Some parents feel that the most appropriate environment for their child is in a regular education classroom along with the rest of their peers. This kind of classroom is called a full inclusion classroom. In a classroom like this, educators work together to make lessons and material suitable for all the students in the classroom despite disability. This change has created researchers’  interested on how parents are reacting and are curious about whether or not they think that full inclusion is appropriate for special education students. Much research has concluded that parents believe that full inclusion is beneficial both socially and academically for their students. Research for this study supports this evidence as well.  This study indicated that 69% of parents agreed that full inclusion would be a positive experience for their student. Fifty eight percent did not think that their child’s education would be negatively affected, and 66% of parents thought that a full inclusion would benefit their student. With data supporting the willingness of parents to have their student in a full inclusion classroom and the positive experiences that their children will gain, it is anticipated that more classrooms will be structured this way and most students will benefit from this experience.  

Recommendations for Further Research

    It is recommended that further research be conducted in the area of parent’s perspectives of the full inclusion classroom. It may be important in future studies for the researcher to determine if the parent has a special needs student. Finding out the grade level of student may have importance as well as finding out what the parental education level. It is thought that knowing these things may skew the data slightly. Some studies have indicated that parents are more accepting of full inclusion if they are more educated and their child is in the early elementary years. Further research is necessary to see if the results of this hypothesis can be confirmed.     
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