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Abstract
This research study presents results of two questionnaires that examine the amount of time a paraprofessional spends giving instruction to students versus the amount of time a credentialed teacher gives instruction. We looked at how much time the paraprofessionals spent teaching and if the quality of instruction was as good, the same, or not as good as the instruction that would have been received from a credentialed teacher. In addition to the instructional time spent by both the teacher and the aide, we also researched the amount of training the paraprofessionals received and if they or the teacher felt they had enough training or if more training was needed. The participants in this research study consisted of 23 credentialed teachers and 31 paraprofessionals who worked inside the classroom. There are a total of 54 completed questionnaires in which some of the results supported commonly held beliefs that paraprofessionals did not receive outside training, but rather received most of their teaching skills from the credential teacher in the classroom. The research is compared to several peer reviewed qualitative and quantitative literature reports.  

Keywords: paraprofessional is a person trained to assist a professional, but not licensed to practice the profession; educational assistant in the classroom. 

In all special education classrooms the teachers are not the sole academic instructors. Paraprofessionals take on a big role when it comes to the education of our special education students; whether it is in a mild to moderate, moderate to severe or profound setting.   Paraprofessionals, in most classroom settings, are independently providing direct academic instruction to individual students or groups of students.  With this information, we stop to wonder: How much education, in the area of teaching students with disabilities receive from a paraprofessional?, What educational background and training paraprofessionals actually have?, Do our paraprofessionals feel comfortable and competent in the instruction they provide?, and What are the responsibilities that they take on?
General statement of problem

The purpose of this study was to look at the amount of time students spend receiving instruction from a paraprofessional compared to the time that they spend receiving instruction from a credentialed teacher.  Looking at the time students spent with a paraprofessional is important when determining the overall quality of the instruction as they receive.  It is also important to know if the paraprofessionals feel that they have received enough training to teach without the credentialed teacher present at all times.  These are students that have special needs and each instructional minute should be carefully analyzed.  Teachers are to be highly qualified due to the new No Child Left Behind Act, so what are the qualifications for paraprofessionals, especially those who are spending a great deal of time instructing children without a credentialed teacher?

In order to see the amount of time students spend with paraprofessionals and the amount of training the paraprofessionals have, a questionnaire of eleven questions was given out to special educators and paraprofessionals to gather information.  Once the questionnaires were gathered the information was assessed to see how much time paraprofessionals actually spent with the students and if they felt that they had enough training to teach without the credentialed teacher present.  The questionnaires from the teachers gave feedback on how they feel the paraprofessionals perform in the classroom and if more training is needed for them.  

Literature Review


  There are several studies that have been conducted that pertain to paraprofessionals and credentialed teachers and whether or not paraprofessionals have the necessary skills to play the part of a credentialed teacher. One quantitative study is on training paraprofessionals and whether or not they are effective in the classroom.  The general purpose of the study was to see if the effects of a one day workshop on strategies could be implemented in the classroom by paraprofessionals with increased skills.  It raises questions such as: Do paraprofessionals get all of the training that they need?  Would paraprofessionals benefit from more training?  Is feedback from the supervising teacher helpful to paraprofessionals?  There was a previous study that showed that there was failure of a skill generalization following workshops.  That particular study looked at behavioral techniques being used after a one week workshop.  After the workshop the assistants were observed for a week against another group that did not attend the training.  The first week showed the group that attended increased their skills against those that did not.  A second study revealed that there was no generalization after the workshop when observing the participants in the group home.  We think that that study proves that there should be more training for paraprofessionals if they are going to be an important role in the classroom.  The study that was done this time shows how the training is more effective if the teacher is involved as well.  The research proved that the training increased the paraprofessional’s skills in working with the children when there is feedback and support from the teacher.  This study focused on six paraprofessionals who work with young children that have or at risk of having autism spectrum disorder in three different settings.  The steps of the research are: Inform consent and baseline data was collected-> six paraprofessionals and their supervising teachers were sent to a one day workshop->data was collected on the participants at the training and feedback was collected from their supervising teachers regarding skills done correctly and skills needing improvement->data was collected in the classroom and home settings weekly or bi-weekly basis->use of focal strategies was observed and recorded with teachers providing the same supervision as they did at the workshop->data from research was given to supervising teachers to provide feedback->all paraprofessionals completed a brief five item survey about their satisfaction and their skills->results for each paraprofessional was charted on graphs->identified results.  The paraprofessionals were observed in 10 minute sessions where the number of elaborations for communication, of descriptors, and trials were recorded.  Each of the participating paraprofessionals completed a five question essay.  Teachers were able to see the collected data on the paraprofessionals they supervised and allowed to provide feedback.  The survey was scaled from (1) strongly disagree to (5) strongly agree.  The data from the observation was scored using the following formula: number of agreements divided by the number of agreements plus the number of disagreements multiplied by 100.  During baseline observation the assistants working in the first classroom were scored as providing ten or less opportunities for communication.  The second class was scored at 5 or fewer opportunities.  After a training with their supervising teachers the assistants were able to demonstrate the strategies used at the workshop.  When the input was added from the supervising teachers in the first class the assistants scored as demonstrating increased skills.  In the second class there was no improvement in the class until feedback was given later.  The more feedback given during instruction resulted in better performance from the assistants.  The survey showed that all assistants agreed or strongly agreed that information from the training was valuable, feedback from the teacher is useful, they felt confident using targeted strategies, and they believed their skills in the educational setting had improved.  The study concluded that performance feedback provided by supervising teachers increased the performance of their aides.  The decrease of transferring skills from the training to the class shows the limitations of the trainings and provides support that aides need feedback from their teachers.  That is why it’s important for teachers to give feedback to their staff so the skills that are learned will grow and stick with them.  The authors remind you that the data was only gathered on the paraprofessionals and none was gathered on student performance.  The study only covered one year of instruction but they wanted readers to know that aides were reassigned the following year.  It is also suggested that further research be conducted in this area.  This study showed that when aides are sent to trainings that they need guidance and feedback from their teachers.  We think it is interesting about the amount of trainings most paraprofessionals receive and we feel that districts need to start providing more.


Another article looks at paraprofessionals own perspectives in inclusive classrooms.  The investigator is June Downing PhD, a professor in the College of Education at CSU Northridge.  She directs personnel preparation projects and teaches courses in special education in the moderate/severe disabilities.  Her interests in research focus on inclusive education for students with severe disabilities.  Diane Ryndak PhD, an assistant professor in the Department of Special Education at the University of Florida, teaches courses in the moderate/severe curriculum.  Her research focus is on effective services in inclusive settings; effects of inclusion on students, families, and teams.  Denise Clark, Med, a doctorial candidate in the Department of Special Education at the University of Florida, research interests are in the area of inclusive education.  The purpose of this study was to identify paraprofessionals’ perceptions of their roles and responsibilities in inclusive classrooms, their training to meet those roles and responsibilities.  Since the research is done through questionnaire’s it is personal.  The participants were 16 paraprofessionals that worked in moderate/severe disabilities from elementary to high school.  The questionnaires were mailed out to them and then interviews were scheduled upon their return.  Ten of the interviews were set up where the paraprofessionals wanted them to be and the other six were done by phone.  Interviews ranged from 20-65 minutes and were audio taped and transcribed.  The major elements of the study occurred as follows: Potential participants identified->participants identified->questionnaires mailed out->interviews set up->transcripts of interviews verified by assisting authors->used content analysis methods to score data->identified 5 main themes->reported findings.  Data was collected through questionnaires and interviews.  The interviews were taped and later transcribed.  This was not a field study the author only set up and interviewed by phone or a place the paraprofessional picked.  She used content analysis methods to recognize repeated information or patterns emerging themes.  She developed an initial set of content codes for the agreed upon themes.  The findings found 5 main themes: wide range of activities that they had responsibility for throughout the day, interactions and relationships with team members and other personnel, high level of responsibility for the quality of service they provide, training and personal qualities needed for activities, interactions, and responsibilities they described, and concerns and challenges related to their work.  

Another quantitative study read follows the progress of each of the paraprofessionals and the student’s growth.  This study also investigates the effectiveness of staff training in regards to discrete trial training/teaching skills and bringing this instruction into the teaching environment/classroom for paraprofessionals with bachelor level degrees who are working with autistic students.


In this study there are 3 paraprofessional participants all of whom have bachelor’s degrees.  We look at Mary who has no formal discrete trial teaching experience/training but does have 12 months experiences working with students who have disabilities. She will be working with Warren, a 5 year old boy who is diagnosed with PDD-NOS.  The next paraprofessional that is looked at is Lisa who also has no formal discrete trial teaching experience/training and no prior experience working with children.  Lisa worked with Sam, a 13 year old autistic boy.  The last Para that is being observed is Ann who does have discrete trial experience/training as well as 16 months of experience with working with children with disabilities.  She worked with Joseph, a 16 year old with PDD-NOS as well as Jared a 2 year old with autism.  


This proceeded with each Para participant attended a 3 hour small group training for discrete trial and watched a 30 minute video. The baseline was measured and was taken for each of the Para’s ability to implement/give discrete trial programs by having the Para’s perform 1 trial from each of the 2 discrete trial programs. Than all 3 of the Para’s attended different training sessions/groups so a representative was present at all the trainings to make sure the validity was reliable, and it was to 92%.


That data was collected by using results of the implemented discrete trial programs that each of the 3 Para’s implemented, when they were working with their assigned students. These Para’s accuracy rates when from 50% to 54% and 63% to 100%, 100% and 98%.


The results from this study was that with proper training paraprofessionals level of instruction in regards to discrete trial programs/instruction are greatly improved where they are at the same or a very close level to that of the credentialed teacher. This study also indicates that this specific training procedure was very effective when it came to train as well as implement these 3 paraprofessionals in discrete trail. 

Continuing on the topic of paraprofessionals use as a function of special education, the profession has changed over the years. The paraprofessional is taking on more and more job responsibilities. In the past the paraprofessional was seen as an assistant and supervisor on the playground, now they are delivering services and instruction in some cases (Hughes, 2008). Where paraprofessionals were accessories to special education they are now seen as essential, almost the backbone of service delivery, especially in inclusion model schools. Paraprofessionals perform a number of different tasks in the classroom, the most common appears to be reinforcing concepts already presented by the teacher, and monitoring students outside the classroom (Hughes, 2008). While this is certainly not the only two tasks left to paraprofessionals these seem to be the most frequent. Other tasks seemed to be never taken on by paraprofessionals, such as IEP development and administering formal assessments.


Inclusion based schools and district seem to really drive the need for paraprofessionals as in some districts the ratio of paraprofessionals to students is as low as 1 paraprofessional to every 4 students (Suter, 2008). This however did not necessarily translate into student achievement because little or no oversight by credentialed teachers was taking place. In most cases the current feel is that ratio of credentialed special education teachers to students would be much more indicative of student success than paraprofessional to student ratios. Paraprofessionals are still very important however they must be given direction and support much like 1st year teachers if they are expected to have a large impact, and must not be left as the primary source of instruction. 


That being said most special education programs today could not survive without the paraprofessional, the national average of caseload size is just too great, (Suter, 2008). However we must resist the temptation to hire paraprofessionals as a means of saving money in these times of economic uncertainty. The current research shows that paraprofessionals are of great value but do not take the place of sound direct instruction from credentialed teachers. The attitudes and practices indicate that more often than not paraprofessionals are used primarily for support, which is the intention of the position.


The current feeling is that there are certainly positives from having a large support staff in the area of special education; however it should not supplant the ratio of special educators to students with special needs. The research also shows that there are some tasks that the special education community and administrators feel should be left only to credential education specialists, some of these being lesson planning, IEP development, and direct instruction.


The study identified competencies needed by teachers to supervise or direct the work of paraprofessionals in educational settings. Participants included 92 administrators, 266 teachers, and 211 paraprofessionals. Respondents completed a survey of prospective competencies for teachers supervising the work of paraprofessionals. The competencies are categorized into seven skill areas: communication with paraprofessionals, planning and scheduling, instructional support, modeling for paraprofessionals, public relations, training, and management of paraprofessionals. In addition, respondents were asked about the extent to which they observed teachers’ demonstration of these competencies in their school environments. Results of the study suggest that participants considered the competencies very important, but that the competencies were not observed as frequently as their perceived importance. For teachers who reported they did not demonstrate competencies, it was often due to a lack of pre-service preparation or professional staff development opportunities. 


The implications for practice are a review of current standards for teachers and require teachers to be prepared to supervise paraprofessionals. Higher education might add these seven competencies to their teacher training programs. An increase of communication between teachers and paraprofessionals need to be encouraged. Teachers should encourage paraprofessionals to advocate for training as need.


The study was a survey of 44 state education agencies with respect to the use of special education paraprofessionals. The survey indicates that these personnel are gaining widespread popularity in the provision of educational services. As a result, their importance in the development of state and local comprehensive systems of personnel development is apparent. The survey looked at three major issues identified in paraprofessional movement. One area is certification of paraprofessionals and 86% of states don’t have any certificated standards for special education paraprofessionals. The second area is training. The survey found that 87% of training was of an in-service variety. The last area was other programming variables and 82% of the states responding predicted that the use of paraprofessionals in special education programs would increase. 


The conclusion of the study is that the role of special education paraprofessionals appears to be expanding when viewed for a national perspective. Paraprofessionals are beginning to occupy an important position within the broad umbrella of services to exceptional children. Their practicality and ultimate success will depend largely on the degree of commitment and interaction among national, state, and local professionals.


French (2001) conducted a quantitative study that used questionnaires to evaluate current teacher practices and compare the results to information found in literature. The purpose of this study was to uncover information about the way special education teachers supervise the paraprofessionals with whom they work. Specific areas include supervision, training, hiring/selection, task distribution, and satisfaction. This study is focused around five questions: 1) To what extent do special education teachers supervise paraprofessionals, 2) How have they learned to supervise as they do? What effect does training to supervise have on practice, 3) To what extent are teachers involved in selecting paraprofessionals, planning for them, meeting with then, training them, and evaluating them? 4) What tasks are most frequently assigned to paraprofessionals, and how are the tasks shared or distributed between teachers and paraprofessionals? 5) To what extent are teachers satisfied with the amount and quality of paraprofessional assistance?


Until the publication of this research, there had been very little written about the extent and type of training special education teachers receive regarding the training and supervision of paraprofessionals. There was also not a clear picture of current practice in the classroom. The author states only two previous studies have been done dealing with this topic. This research article attempts broaden current understanding. 


The participants in this study included 321 special education teachers in Colorado. The teachers where systematically selected by geographic region (rural, suburban, and urban) and school size (number of faculty). Teachers surveyed taught kindergarten through twelfth grade in public schools.  A questionnaire of 28 items was developed. A draft of the questionnaire was reviewed by 14 experts. Then a pilot of the questionnaire was given to graduate students in Denver who made suggestions for improvement. The questionnaires were mailed to 447 special education teachers. Of those sent, 321 teachers returned them. They were then analyzed.


The questionnaires contained 28 items. The first seven asked about background.  Question 8 asked about the number of paraprofessionals under supervision. Items 9 through 13 recorded supervision. Numbers 14 through 17 asked about hiring. Items 18 through 30 asked about paraprofessional tasks and responsibilities. Numbers 19 through 26 recorded meeting and training. Items 27 and 28 asked about satisfaction with paraprofessionals.


Descriptive statistics were used to analyze the data including total numbers, percentages, and mean. A majority of the respondents, 88% reported that “real life” experience was the primary source of training used to supervise paraprofessionals. About 32% reported that “no one plans” work for the paraprofessional. Most teachers and paraprofessionals, 51% had formal sit down type meetings. The most frequent method of training was “telling”, 89.9%. About 50% reported they did not have a say in the hiring of the paraprofessionals they worked with. About 56% reported that they are responsible for year-end evaluations of paraprofessionals. Data shows that teachers and paraprofessionals shared many daily tasks evenly. However teachers had a greater role in “parent and community relations” and activities associated with IEP meetings, but paraprofessionals had more “bus, lunchroom, and playground supervision”, responsibilities.  Lastly, “instructional delivery” tasks were evenly distributed. 


The author concludes that current practices of current training and communication with paraprofessionals is inadequate and problematic. Her concerns are based on lack of training, supervision form the teacher in the planning of lessons, lack of written plans, lack of communication or IEP goals and few formal meetings. The author, based on this study, recommends three things. First, teachers need to be part of the selection process or of their paraprofessional. Second, they need be trained how to direct, train, and evaluate paraprofessionals. Lastly, teachers need to have guidelines in place facilitate training, meetings, and direction of paraprofessionals.


The author raises some limitations of this study. The limitations generally include lack of certain questions in the questionnaire that would have added information to the report. Two important omissions included the educational level of paraprofessionals, and self-perceived adequacy. 


The first thing that is important about this report is that the issue of paraprofessionals, in general, is an important topic for research. It also indicates that the there are similarities in the experiences of paraprofessionals and teachers who work with them. The author raises many concerns regarding current practice.  The author raises a number of areas of concern that include communication with paraprofessionals, meetings, written plans, and providing copies of IEP goals.


Further more, a qualitative study was conducted in 1997 by Edelman, Luiselli, and MacFarland found that paraprofessionals can be detrimental to the social development of the students they work with, if not properly trained. The researchers of this study are concerned that that instructional assistants, particularly one to one aides, assigned to students in general education classes might be detrimental to the social development of the student. They wanted to expand on the research in this area that has already been done. They want their work to affect how paraprofessionals are used, trained, and supervised.


The study takes place in 16 classrooms, in 11 schools in Massachusetts, Connecticut, Utah, and Vermont where a paraprofessional was being used to support a student with special needs in a general education classroom. The study took place in various grade levels including kindergarten, 1,2,3,5, and 11th grades.


Observations made during school-day activities by five person teams and field notes were collected on a laptop computer. Also, 40 semi structured interviews were conducted lasting between 45 and 75 minutes. These were audio taped and transcribed later.


Observational and interview data were analyzed using categorical coding. Transcripts of observations and interviews were first read and marked by hand. They marked 150 codes made up of words or phrases in the transcripts of the observations and the interviews. Then each transcript and observation was analyzed using HyperQual2. This program arranges the coded data into 25 categories. Twenty-five separate code reports were generated. Inductive analysis was then used to identify themes. 


The results found that the instructional assistant (IA) was almost constantly by the side of the student. They found eight ways in which constant proximity is detrimental to the student. First, the instructional assistant acts as an intermediary between the teacher and the student. As a result the teacher looses the feeling of responsibility to the education of the student. The instructional assistant also caused a separation of the student from the rest of the class. Often times it was observed that the assistant left the classroom early or late with the student or isolated the student at a separate work table. They researchers sited the student developing an increased dependence on adults. Some dependence was to be expected but, little weaning of certain support was observed. The proximity of the aide had a negative impact on peer relations. The presence of the instructional assistant filled the roll a peer might fill she wasn’t there. Instructional assistants were seen dominating most group activities the student was involved in. Next, instructional assistants interfered with quality instruction. This was largely due to the IA changing the assignment, or the teacher passing the teaching responsibilities to the IA. Instructional assistants were also seen to be taking away student’s personal control by telling them what to do with little freedom of choice. Loss of gender identity was noted. Female IAs were observed taking a male student in the woman’s restroom. A female IA having a male student do PE activities with the girls was also seen. Lastly, some IA interfered with the instruction of other students. They were observed making distractions during large group lessons. Triangulation was used to ensure credibility by: 1) making comparisons across time, 2) making comparisons between what was said with what was observed, and 3) to check consistency of data of sources using the same method.


The conditions the researchers find appear to be similar to those the researchers of this report have observed. We see many difficulties the researchers found with instructional assistants and students in our own experience. We have specifically seen loss of personal control, interference with instruction of others, dependence on adults, separation from classmates, and negative impact on peer interaction with my students this year as a result of having an instructional assistant assigned to them. I think this is a common and natural phenomenon that occurs with students with disabilities and adult instructional assistants.
Research question(s), hypothesis, and/or foreshadowed problems


We are attempting to gather more information about the educational background and instruction competency of paraprofessional as well as the quality of their academic instruction. In order to answer the questions that we have chosen to research:  ‘How much time does the average Special Education student spend receiving instruction from Para-Professionals compared to the amount of time spent receiving instruction from a credentialed teacher? What is the perceived quality of that instruction?’ We will collect our data with questionnaires, one questionnaire will be distributed to teachers and another will be distributed to paraprofessionals that work inside classrooms. All questionnaires will be kept anonymous in order to keep information as valid as possible.  


We expect to see that paraprofessionals spend a considerable amount of instructional time with the students and do not have adequate training.  We also expect to see that teachers are aware of this and would like their Para-educators to acquire more training.  We also want to know which responsibilities that paraprofessionals took on independently in regards to the classroom. We believe this to be a significant factor to provide a free as well as ‘appropriate’ public education (FAPE) for all of our students who inhabit our special education programs.    


The foreshadowed problems or questions that are being looked at for this study are: How much time does paraprofessionals spend teaching children?  Do students get the same quality of instruction from paraprofessionals as they do from a credentialed teacher?  Do paraprofessionals feel that they have enough training to teach students without a credentialed teacher present?

Definitions of terms

SELPA – Special Education Local Plan Area

FAPE – Free Appropriate Public Education

IEP – Individualized Educational Program

Paraprofessional/Para-educator/Aide/Para – a person trained to assist a doctor, lawyer, teacher, or other professional, but not licensed to practice in the profession; educational assistance in the classroom 

Mild/Mod – classroom setting for mild to moderate disabilities 

Mod/Severe – classroom setting for moderate to severe disabilities 

Profound – a class for student who have the most severe/intense of disabilities

Early Childhood – pre-school special education program

RSP – Resource Specialist Program (put-out)

SDC – Special Day Class

Significance of proposed study


Looking at the amount of time paraprofessionals spend teaching students without a credentialed teacher is important.  Teachers are required to have degrees and credentials in order to teach students but paraprofessional are not.  It is important to look at how much time they spend teaching and if the quality of instruction is as good, the same, or not as good as the instruction that would be received from a credentialed teacher.  It is also important to look at how much training paraprofessionals receive and if they or the teachers that they work for feel that they have had enough training or if they need more.  It is important to look at this study now because it is not a widely researched area, and special education programs are beginning to be held accountable by student achievement on state tests. In most of the studies that have been done, a majority of paraprofessionals wish that they had more training.  

Instruction in a special education program, whether it be mild/mod, mod/severe, early childhood or profound, is founded in every second of the day.  Walking, toileting, curricula activities, IEP goal work, eating, cleaning, recess are all areas of learning.  When we take this into consideration, we see that the classroom aides are not just assisting, but are rather taking on the full responsibility of teaching and proving instruction.  So if the paraprofessionals are not as trained, or do not have a background in education, we have to ask: Is the quality of instruction the paraprofessional provides as beneficial as that of the teachers? If it is not, then what does that say about the overall quality of the educational program?  All para-educators are required to have is a high school diploma as well as be certified under the NCLB law, which is not that difficult to do.  There are numerous situations where too many responsibilities are given to paraprofessionals where they are simply not qualified to complete and other situations where responsibilities are not given to Para’s for the lack of confidence that the teacher has in them. 


With our state being so critical on the amount of training that our ‘highly qualified’ credentialed teachers have and the then lack of training that is necessary and asked of Para’s seem almost on oxymoron.  If we as teachers are supposed to use our paraprofessionals to advance our students as much as possible, how appropriate is it that we do not require higher standards from them. 


It is our hope that this study sheds new light on the role paraprofessionals have in the classroom as well as brings about improvements in the area of education and training for our paraprofessionals.

Design & Methodology

Subjects

Questionnaires were randomly distributed by researchers to paraprofessionals and teachers who work with paraprofessionals in the suburban areas of Los Angeles, San Bernardino, and Riverside counties in Southern California in the 2009-2010 school year. The educators who participated in this study work in special education programs in public schools with students who have mild to severe disabilities from pre-school to the 8th grade. The six researchers of this study hand delivered the questionnaires to participants who, in some cases, delivered them to other participants. This method was used because of time constraints and ease of delivery. After all the questionnaires where returned and collected, 23 teacher and 31 paraprofessionals were counted for a total of 54 completed questionnaires.

Instrument Development


Past research about paraprofessionals and instruction was instrumental in the development of the instrument used in this study. Previous studies (French, 2001, and Edelman, Luiselli, and MacFarland, 1997) were used as a source for ideas for the items on the questionnaires. First, a draft of a questionnaire was made that focused on paraprofessionals, teachers, and instruction. A numbered (Likert type) scale was decided upon for ease of data treatment. Then, two versions of the questionnaire where drafted, one designed for the teacher and the other for the paraprofessional. These draft versions were reviewed by the research team. Lastly, corrections were made, and final versions were e-mailed to members of the team for distribution.

Instrument Content


Two questionnaires were developed. One is designed for teachers, and is comprised of 10 questions. The other is designed for paraprofessionals, and contains 11 questions.  The participants respond by circling one or more of five possible answers. The first five questions of the teacher version asked about 1) number of years teaching, 2) grade levels taught, 3) education level, 4) estimated time paraprofessional are responsible for teaching students, and 5) the types of instructional activities their paraprofessional does in the classroom. These questions are responded to by circling one of five choices. The remaining 5 questions deal with paraprofessionals and instruction. They are responded to using a Likert type scale: 1) strongly agree, 2) agree, 3) neither agree or disagree, 4) disagree, 5) strongly disagree.  The paraprofessional questionnaire is essentially a mirror copy of the teacher’s with the elimination of a question regarding number of years of teaching, the addition of a question regarding educational level and the addition of a question asking where they received job training.

Data Treatment Procedures


The questionnaires were dispersed by all group members at eight different sites in Los Angeles, San Bernardino county and Riverside counties. The questionnaires were taken on a voluntary base by special education teachers and paraprofessionals. No instructions were given with the questionnaires.  A hard copy of the surveys is located in the appendix. All participants work in a variety of programs that ranged from preschool to eighth grade.  The questionnaires were collected by the group members.  


A total of 54 questionnaires were collected and sorted by teacher (23) and paraprofessional (31).  Any surveys that were not completely filled out were discarded from the research. The questionnaires were given a number and inserted into a excel spread sheet.  As a group we decided to use a excel program for our analysis because it gave us the ability to sort through the questionnaires in a timely and affective manner. The excel sheets was an advantages for this study because it gave us the ability to find the average, median, and mode. The disadvantage was that some questions with multiple answers had to be hand calculated. We also used the questionnaires to find percentages for some questions of interested.  Once the data sheets were completed and statistics were found.  Then we compared the results from the two versions of the questionnaires. Finally, we analyzed which questions to focus on and how to utilize the information.

Presentation of findings

The questionnaires revealed that 70% of teachers had their paraprofessionals involved in assignment completion, 47% in teaching students, 30% in assignment modification, 17% in assessment, and 13% in lesson planning.  [image: image1.png]13%
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1.1 Teachers percentage that they have their paraprofessional directing instructional activities without direct teacher supervision


This data is compared to 48% of paraprofessionals who reported that they worked on assignment completion without directed supervision by teacher, 45% teaching students, 32% assignment modification, 16% assessment, and 9% lesson planning. 
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1.2  Paraprofessional’s percentage of instructional activities without direct supervision.


Seventy-seven percent of paraprofessionals reported that they received their training for instructing students from the teacher, 41% from school district, 29% from SELPA, 19% college or a university, and 3% say that they have received no training. 
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1.3 Percentage of where paraprofessionals received training. 

 The questionnaires showed that most paraprofessionals spent 1-2 hours instructing students without teacher’s supervision.  Most teachers agreed that they feel confident letting their paraprofessional instructing groups of students without direct involvement, compared to paraprofessionals who neither agreed nor disagreed that they feel confident.  Paraprofessionals felt they were able to deliver the same quality of instruction as teachers compared to teachers who disagreed that paraprofessionals could deliver the same quality. 
Limitations of the design


When looking at the data and results from this qualitative study, we must keep in mind its limitations. This study was done on a rather modest sample size of special education teachers and staff. This study was done predominantly in at-risk schools with at-risk students which brings a certain amount of bias and challenges with it. This study also includes teachers that typically have large English Language Learner (ELL) populations which also bring challenges and bias with it. This study was also done over a short period of time in which it captures just a snap-shot of current educational attitudes and climate. Ideally this study would have been done over a longer period of time to reflect changing practices and attitudes regarding paraprofessionals as a part of the special education service delivery model.

Conclusion


In conclusion, paraprofessionals spend the same amount time teaching, if not more, that a credentialed teacher does inside a special education classroom. However, paraprofessionals are not required to have a teaching credential and sometime are not even required to have a college degree. This research study showed that our students in special education are receiving a large amount of their “free and appropriate” education from aides who are less qualified than the credential teacher. This seems to go against the whole purpose of providing specials needs students with the same equal education as other students. By setting the standards lower for our paraprofessionals we are providing a disservice to our special needs students and therefore cheating them out of their education.  
Recommendations for further research 


Some of the recommendations for further research would be to create groups from different areas of the state and different school types other than “at-risk” or “Title-I” to help eliminate any challenges or bias that may have been included. Also, because of the time constraints on this project, we as a group recommend more time to really reflect on changing practices and attitudes regarding paraprofessionals and their training as a whole part of the special education model. 
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Teacher Questionnaire





1. How many years have you worked with a paraprofessional?





1) 1-5        2) 6-10        3) 11-15          4) 16-20    5) more than 20





2. What is (are) the grade levels you currently work with? (circle all that apply)





1) Pre K                2) K-2                3) 3-4             4) 5-6           5) 7-8





3. How many years have you been teaching?





1) 1-5        2) 6-10        3) 11-15          4) 16-20    5) more than 20





4. How many hours do you estimate your paraprofessional (s) is instructing students (or student) without your direct guidance or supervision per day?





1) 0-1      2) 2-3     3) 4-5   4) more than 5  5) 0 (if you choose 5, do not continue questionnaire)





5. What instructional activities is your paraprofessional currently involved in without your direct involvement? (circle all that apply)





1) teaching  2) lesson planning  3) assessment  4) assignment modification  5)assignment completion





6. I feel my paraprofessional has had enough training for instructing students.   


1) Strongly agree 2) agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


7. I feel confident letting my paraprofessional instruct groups of students (or student) without my direct involvement.


1) Strongly agree 2) agree 3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


8. I feel that my paraprofessional able to deliver the same quality of instruction as I can.


1) Strongly agree 2) agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


9. I feel the instruction my paraprofessional provides, without my guidance, is adequate.


1) Strongly agree 2) agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


10. I wish my paraprofessional had more training for instructing students.


1) Strongly agree 2) agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree





Paraprofessional Questionnaire





1. How many years have you worked as a paraprofessional?





1) 1-5        2) 6-10        3) 11-15          4) 16-20    5) more than 20





2. What is (are) the grade levels you currently work with? (circle all that apply)





1) Pre K                2) K-2                3) 3-4             4) 5-6           5) 7-8





3. What is your current highest educational level?





1) high school   2) some college   3) associates degree  4) Bachelor’s Degree 5) Post-Graduate (teaching credential or master’s degree)





4. How many hours do you estimate that you are instructing students (or student) without the direct guidance/supervision of a credentialed teacher per day?





1) 0-1      2) 2-3     3) 4-5   4) more than 5  5) 0 (if you choose 5, do not continue questionnaire)





5. What instructional activities are you currently involved in without direct teacher involvement? (circle all that apply)





1) teaching  2) lesson planning  3) assessment  4) assignment modification  5)assignment completion





6. Where have you received training for instructing students?





1) college or university    2) school district   3) SELPA   4) from the teacher  5) none





7. I feel I have had enough training for instructing students.   


1) Strongly agree 2) Agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


8. I feel confident instructing groups of students (or student) without a teacher’s guidance.


1) Strongly agree 2) agree 3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


9. I feel that I am able to deliver the same quality of instruction as teacher(s) with whom I work.


1) Strongly agree 2) agree 3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


10. I feel the instruction I provide, without the guidance of a teacher, is adequate.


1) Strongly agree 2) Agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree


11. I wish my I had more training for instructing students.


1) Strongly agree 2) Agree  3) Neither agree nor disagree  4) Disagree  5)Strongly disagree











