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INTRODUCTION
General Statement of the Problem

Over the last several decades, numerous studies have shown that the majority of students in elementary schools are not proficient readers.  According to a website called Begin to Read (2009), “two-thirds of students who cannot read proficiently by the end of the 4th grade will end up in jail or on welfare.”  Furthermore, it has been estimated that approximately 40% of US students are “non-fluent” readers (Daane et al, 2005).  While there are multiple strategies that have been researched and proven to show improvement in reading fluency, it is not clear which method is considered to be the most effective.  Therefore, it is important to take a closer look at the two most commonly researched strategies, Reader’s Theater and Repeated Reading, for further evidence of their effects on reading fluency in elementary aged children.
This study involves the comparison of two reading intervention strategies: Reader’s Theater and Repeated Reading.  The study was conducted over a three week period on ten second grade students with below average reading fluency abilities.  The participants were separated into three groups.  All three groups received regular reading instruction.  In addition, one group received Repeated Reading instruction, and one received Reader’s Theater instruction.  The third group did not receive any additional instruction.  
Review of Related Literature
Introduction
For purposes of this study, the literature is separated into three sections. The first section discusses the importance of reading fluency. The following sections discuss related literature describing Repeated Reading and Reader’s Theater as effective strategies towards developing reading fluency.  





      Fluency

Fluency is a key element in developing a good foundation of reading, especially at the elementary level. A common concern expressed by teachers is that children often have difficulty reading connected text fluently even though they have learned to decode individual words fairly well (Rasinski, 1994). An important goal of reading instruction, therefore, is to facilitate children’s advancement from word reading to fluent text readings.  The goal in fluency instruction is not fast reading, although that happens to be a by-product of the instruction, but fluent meaning-filled reading. 


Many proponents agree that fluency is vital to acquiring literacy.  “If we fail to bring students’ reading to grade level within those first few years,  their likelihood of their ever catching up is slim, even with extra funding and special programs” (Adams, 1994, p. 28).  According to the National Reading Panel (NRP) (2000), students who do not develop reading fluency, regardless of how bright they are, are likely to remain poor readers throughout their lives.  


Pikulski and Chard (2005) define reading fluency as efficient, effective word recognition skills that allow a reader to construct the meaning of a text.  They also conclude that when accurate, rapid, expressive oral reading takes place, comprehension is made possible. Conner and Swanson (2007) note that reading rate is important because students who recognize words effortlessly are able to devote more attention to reading comprehension.  A recent study by the National Assessment of Education Progress (NAEP) (2008) found that 44% of the sampled fourth graders were low in fluency.  This study also found that students who scored lower on fluency also scored lower on comprehension, which suggests that fluency is a neglected reading skill in many American classrooms.  

In order to achieve literacy, students need to be able to read fluently.  Brigs (2003) notes fluency is important because it bridges the gap between word recognition and comprehension. Because fluent readers do not have to concentrate on decoding words, they can focus their attention on what the text means. This allows them to make connections between the ideas in the text and their background knowledge. In other words, fluent readers recognize words and comprehend at the same time. Less fluent readers, however, must focus their attention on figuring out the words, leaving them little attention for understanding the text. Excessively slow reading leads to less overall reading, poor comprehension, and reading frustration.  


Collective findings emphasize the importance of reading fluency and suggest that almost half of US students would probably benefit from interventions aimed to improve their reading fluency (Fuchs et al. 2001). Several studies over the past 10 years have described effective strategies for increasing students’ reading fluency.  An argument can be made for the need for reading fluency as a means of increasing a reader’s reading level, rate of reading, and comprehension.  According to the literature reviewed, Repeated Reading and Reader’s Theater are effective strategies that can be used to develop reading fluency.  
Repeated Reading


Of the various reading fluency interventions reported, Repeated Reading strategies have been examined most often. Repeated Reading is a strategic approach designed to increase reading fluency and comprehension. During Repeated Reading, students read and re-read a selected short passage until they reach a satisfactory level of fluency. This simple fluency exercise is one of the most studied.  According to the National Reading Panel (2000) report, there is common agreement that fluency develops from reading practice.  The panel found that guided repeated oral reading procedures were effective in improving reading fluency and overall reading improvement.  The benefits of Repeated Reading also appear to carry over to unpracticed texts.


Repeated Reading involves reading the same passage over and over. As students reread the same text, the number of word recognition errors decreases, reading speed increases, and oral reading expression improves.   Put Reading First (2001) reports that repeated oral reading improves word recognition, speed, and accuracy as well as fluency.  McMaster (1998) wrote, “Research shows that in order to develop fluency, students need opportunities for repeated reading of the same material” (p. 5).  Although findings did not suggest an optimal number of rereading, the authors concluded that effective components of fluency intervention for students struggling with fluency include rereading difficult text with adult feedback and corrections.  Pany and McCoy (1998) found that Repeated Reading with feedback and guidance was far superior to Repeated Reading alone. 


Repeated Reading also help develop reading comprehension. Research indicates that having students practice one passage to a predetermined set rate of speed leads to increases in both fluency as well as reading comprehension in fresh passages. Conner & Swanson (2007) assert that in short term experiments, Repeated Reading has been found to yield improved comprehension of the particular passage that was read.

Therrien (2004) asserts that several instructional components are found to be essential to the success of Repeated Reading. First, adult-led Repeated Reading leads to significantly greater gains than do interventions led by peers. This finding indicates that adults, rather than peers, should implement Repeated Reading. Corrective feedback and opportunities for the student to reread the passage until a set criterion is reached also have a significant positive impact on students’ progress during Repeated Reading. Cuing students before reading to focus on either reading for speed or reading for comprehension was found to be beneficial.  When students are cued to focus on either speed or comprehension, before they begin reading, their rates in both areas increase. The greatest improvements are seen when students are cued to focus on comprehension alone or on both fluency and comprehension together.


Repeated oral reading not only is useful in developing fluency, but has other advantages as well. Repeated readings provide teachers with insight as to how to modify instruction to meet student needs. Vadasy & Sanders (2008) assert that when students read aloud the same passage several times, teachers have opportunities to provide corrective feedback as well as detect student difficulties, including poor prosody, decoding errors, and limited comprehension reflected in dysfluent reading.  Their findings also suggest that Repeated Reading with a model was most effective, particularly for students with low fluency.
 

Reader’s Theater


Reader’s Theater is a well-known fluency building strategy that engages and entertains students while they learn and improve their reading skills.  Reader’s Theater incorporates rereading, a well documented intervention shown to increase reading fluency (Conner & Swanson, 2007 and McMaster, 1998).  Reader's Theater gives students an outlet for creative expression and a safe platform for building reading confidence which translates into success in reading fluency as well as many other areas of their lives. Drama has been identified as a valuable tool in the educator’s toolbox. McMaster (1998) reported that it encompasses all four of the language arts modalities and is an effective medium for building decoding, vocabulary, syntactic, discourse, and meta-cognitive knowledge.


One of the main goals of Readers Theater is aimed at improving prosody and meaning. Reader’s Theater is a performance of a written script that demands repeated and assisted reading that is focused on delivering meaning to an audience. Chase & Rasinski (2009) report that because no acting, props, costumes, or scenery is used in Readers Theater, readers must use their voices to deliver the meaning of the story.  They also report that the repeated and assisted practice involved in rehearsal will improve accuracy and automaticity in word recognition leading to becoming fluent readers.  The rehearsal of Reader’s Theater is not aimed at reading speed, but at reading with meaningful expression to help an audience of listeners better understand the passage.  Students are more likely to practice or rehearse if they know that they will be performing a reading for an audience. (Chase & Rasinski, 2009; Tyler & Chard, 2000; Rinehart, 1999). 


One particular researcher, Rinehart (1999), found that Reader’s Theater was worthy of further consideration in regards to reading fluency. He conducted a six week study that consisted of first and second grade students that all had significant reading problems.  The results of this study concluded that students made significant progress towards reading fluency. Rinehart found that with the use of Reader’s Theater, the reading performance of several children was extended beyond their prior determined instructional levels. The findings also suggest that Reader’s Theater potentially offers exposure, support, and practice so that even beginning readers can read at higher levels of  fluency on targeted text (Rinehart 1999, p. 15).   

In a similar research article by Martinez, Roser & Strecker (1999), a ten week study was conducted using Reader’s Theater as a method to build fluency in reading. The focus of the study was on two second grade classrooms from inner-city school districts.  The results of this study indicate findings that are consistent with that of Rinehart’s (1999) research. Martinez, et al. (1999) concludes that over the ten week study most students made significant gains in reading. Students who participated in this study averaged a rate increase of 17 words per minute. These are significant gains compared to two similar classes of second graders who had the same series of books in their classroom libraries, but no Readers Theater, and gained an average of 6.9 words per minute (Martinez, et al., 1999). Martinez, et al. (1999) also reported that Reader’s Theater aided in comprehension due to students becoming the characters and understanding their feelings. Finally, the classroom teachers reported that students were enthusiastic about reading and that rehearsal of the script provided motivation and encouraged repeated readings of the text.   


 The results indicate that the implementation of Reader’s Theater in the classroom plays an important role in building reading fluency, as well as enhancing student motivation for reading (Martinez, et al.1999 & Rinehart 1999). One can conclude from these findings that most students did in fact raise their rate of fluency, and many also advanced to a higher reading level. 

 Reader’s Theater not only aides in developing reading fluency, it also offers many other benefits as well. According to Tyler & Chard, (2000), Reader’s Theater gives students the opportunity to work cooperatively with peers, the chance to act out characters and personalities that are appealing to them, the feeling of accomplishing a meaningful task, as well as enhances student motivation towards reading.   They also state that Reader’s Theater meets the needs and abilities of struggling readers, while also providing an authentic rationale for reading the same text repeatedly. Finally, by focusing on oral repeated reading, students see that the words are not the only part of the text that carry meaning.  Meaning is also carried through intonation, expression, phrasing, and pausing that are essential to fluent reading (Tyler & Chard, 2000).


Review of the literature indicates the importance of implementing fluency strategies into reading instruction and is a necessary element in achieving literacy. Findings report that Repeated Reading and Reader’s Theater are in fact effective strategies in developing fluency. Research has shown that students’ rate of reading and comprehension have increased through the use of these strategies and that most students would benefit from fluency instruction.
Research Question


Which reading intervention, Repeated Reading or Reader’s Theater, is more effective in increasing fluency in second-grade students?  In this quantitative study, the growth of fluency of second-grade students will be investigated.  The researchers expect that the students that receive one of these interventions will show some growth.  It is also expected that the students that receive the Repeated Reading intervention will show more growth that those that receive the Reader’s Theater intervention.

Definition of Terms

 For the purpose of our study, the following terms were defined as follows:

· Accuracy is referred to as the ability to pronounce words correctly.

· Comprehension is the capacity of the mind to perceive and understand the words that are being read.
· Fluency describes the participants’ ability to read with accuracy/speed of word recognition and appropriate phrasing or prosody.

· Prosody is the amount of stress and intonation placed on certain syllables and the length of pauses one uses when reading fluently.
· Reading Rate is the speed at which a participant can pronounce each word.
· Repeated Reading is a reading intervention strategy in which a short passage is reread several times.

· Reader’s Theater is a reading intervention strategy in which a piece of literature is read and acted out dramatically.

· Words Per Minute (WPM) is the amount of words read accurately by the participant in one minute.

Significance of the Proposed Study

In order for educators to facilitate student’s reading abilities and promote reading fluency, effective instructional approaches are required. Reader’s Theater and Repeated Reading have been proven to be successful in increasing reading fluency. These two instructional practices allow students to increase reading speed, word recognition, and prosody, and thus enabling them to read more effectively. As readers become more fluent they are better able to comprehend what they are reading because they spend less energy on word recognition and more energy on comprehension. The results of this study could have an impact on the selection of future instructional practices used in the classroom to promote reading fluency. It is important for teachers to be aware and understand the most effective instructional practices currently used in classrooms. This study will distinguish any differences between Reader’s Theater and Repeated Reading, with respect to which strategy is more effective in increasing reading fluency. Teachers can use these results when determining the most effective instructional practices to use in their classroom. This study also has the ability to promote future research on the topic. Researches can use the results of this study as a guide when researching other effective instructional practices to increase reading fluency.

DESIGN AND METHODOLOGY

Since Repeated Reading and Reader’s Theater are proven to increase reading fluency, the teacher conducted a quantitative study to compare which supplemental instruction was most effective for second grade participants. The quantitative study was conducted over a three week period. Fluency is tested every month and the teacher determined that a quantitative study would show the effects of the supplemental instruction accurately. Before conducting the study, the teacher obtained permission from each participant and the principal of the school. 

Participants


The teacher chose ten second grade students to participate in the study because they were considered to be non-proficient readers on the fluency section of the Reading Lions Assessment (RLA) administered at the beginning of the year. According to the RLA (Reading Lions Center, 2006), second grade students who can read 53 WPM correctly on the first assessment are considered to be proficient in reading fluency. Since the ten participants were not proficient, the teacher purposefully chose them to determine the effectiveness of Repeated Reading and Reader’s Theater.


The participants were divided into three groups based on their pretest data obtained from the fluency section of the first RLA. According to McMillan & Schumacher (2010), a quantitative study has strong internal validity if the composition of the groups being compared is the same. The teacher grouped the participants according to their reading fluency rates because she believed that it would add to the credibility and validity of the study.



Two groups consisted of three participants and one group had four participants. However, one student was lost to attrition.  Two groups received supplemental fluency instruction and met with the teacher during the language arts period in the morning. However, the designated control group did not receive any supplemental instruction for reading fluency because they had a fluency pretest score of 44 WPM, which was higher than the other groups. The two groups that received supplemental fluency instruction met with the teacher four times a week for ten minutes. The group that received the Repeated Reading instruction had a pretest score of 40 and 41 WPM on the RLA. The participants that received the Reader’s Theater instruction had a pretest score that ranged from 14 to 21WPM. Throughout the three week period, the groups remained static so that the teacher could monitor the progress of the Repeated Reading and Reader’s Theater groups.

Data Collection


The main instrument that the teacher used for data collection was the fluency section on the RLA. At the beginning of the year, the teacher assessed the participants’ reading fluency rates by timing them for one minute as they read a passage. After one minute, the teacher asked the participant to stop reading and she counted how many words were read correctly. The data collected was then used as the pretest scores. During the Repeated Reading and Reader’s Theater instructional time, the teacher did not administer any fluency assessments to determine the participants reading fluency rates. She focused on other components of reading fluency such as comprehension, prosody, and self-correcting strategies. The teacher informally assessed the participants by listening to them as they read passages to her. At the end of the study, the teacher used the same RLA passage to assess the participants on their reading fluency rates. She then compiled the data to determine which supplemental instruction was most effective in increasing reading fluency rates.

The RLA is an adequate instrument for collecting data because it is a frequent formative assessment that is used to determine whether students are meeting or exceeding the standards (California Reading First, 2009). Teachers can use the RLA to monitor the progress of each student and modify their instruction to target his or her specific needs. Since the skills tested on the RLA are curriculum embedded, teachers can use the data to identify the effectiveness of their instruction and determine other strategies that could raise their students’ proficiency rates. Since the RLA is an adequate instrument for data collection on reading fluency rates, the teacher used it for the study.

However, there were two disadvantages in using the RLA as the only source of data collection. The fluency assessment did not test the students’ comprehension of the passage they read, and the research indicates that fluency and comprehension are correlated (Brigs, 2003). Since there were no comprehension questions to ask the participants after they read the fluency passage, the teacher was only able to gather data on their reading fluency rates. Another disadvantage was that the directions on the RLA encouraged students to read quickly, which did not accurately measure their ability to read fluently with expression or comprehension. Some participants only focused on how many words they could read per minute, which caused them to read at a fast rate. Although the RLA was an adequate instrument for this quantitative study, the teacher should have considered using other assessments as well.

Data Treatment Procedures


To assess the effectiveness of Repeated Reading and Reader’s Theater, the participants in these groups met with the teacher four times a week for ten minutes during a three week period. The teacher chose specific reading passages that the participants could read at an instructional level. Each passage was used throughout the week to help students become more fluent readers.


The Repeated Reading group read high interest fiction passages. On the first day, the teacher introduced the passage by reading the title and referring to the pictures on the page. Participants were encouraged to share any background knowledge or experiences before reading the passage and the teacher reminded the participants to read with prosody. The participants then choral read the passages and she gave them immediate feedback when they misread a word. On the second day, the participants choral read the passage again and the teacher asked comprehension questions after each paragraph. The teacher also continued to listen to the participants to ensure that they read each word correctly. If the participants still read words incorrectly, the teacher told them to circle the word so that they would remember to read the word carefully on the following day. When the teacher met with the participants on the third day, they had to look at the passage and read any circled words independently. If they could not read the word, she read the word and asked them to repeat her. The teacher then assigned a paragraph for each participant to read. Each participant received the opportunity to read fluently to the group and listen to other participants read. On the fourth day, the teacher listened to each participant read the passage independently. After they read the passage, the teacher asked the participants to retell the story by summarizing the beginning, middle, and end. 


The participants in the Reader’s Theater group also read interesting fiction passages. When the teacher met with the participants, she explained Reader’s Theater to them and the format of the passage. She then passed out the script and provided background information about the script for the participants. Participants were encouraged to share their experiences about the passage as the teacher listened. The participants choral read the script twice as the teacher listened to their use of prosody. If the participants misread a word, the teacher provided immediate feedback so that they could correct themselves. On the second day, the teacher gave the participants the same script, but highlighted each part so that they could choose which character they wanted to play. After they chose their character, the participants read only their part and practiced following the order of the script. They continued to practice their part of the script on the third day and also made small props to represent their character. On the fourth day, the participants practiced reading the script with the use of their props. The teacher listened to them read and made sure that the play flowed smoothly. During the first and third week of the study, the participants received the opportunity to perform the play to the class. They were unable to perform their play during the second week because of time constraints.


The control group did not receive any supplemental instruction from the teacher. While the teacher worked with the Repeated Reading and Reader’s Theater group, the control group read assigned books and answered comprehension questions independently. They participated in the regular Houghton Mifflin language arts instruction with the whole class. The participants practiced their fluency by reading the selection in the textbook three times throughout the week, and high frequency words with a partner. 

Presentation of Findings


When the three week period ended, the teacher compared the results between the Repeated Reading and Reader’s Theater group. The findings presented in the tables suggest that participants in the Repeated Reading group increased their reading fluency rate more than the Reader’s Theater group. Participants in the Repeated Reading group gained an average of 19.33 more WPM on their posttest. However, participants in the Reader’s Theater group only gained an average of 2.67 WPM on the posttest. Two out of the three participants in the Reader’s Theater group showed an increase in their reading fluency rates, while one participant did not show any improvements.  Participants in the control group averaged a gain of 24.33 WPM on the posttest. It can be inferred that the control group participants were more fluent readers than the participants in the Repeated Reading and Reader’s Theater group.  Therefore, they were cognitive of the reading strategies needed to increase their reading fluency rates.
	Table 1: Repeated Reading
	
	

	
	
	
	

	Participant
	Pre-test
	Post Test
	WPM Gain

	Student 1
	41
	59
	18

	Student 2
	41
	54
	13

	Student 3
	40
	67
	27

	
	
	Average WPM Gain
	19.33

	Table 2: Reader's Theater
	
	

	
	
	
	

	Participant
	Pre-test
	Post Test
	WPM Gain

	Student 4
	21
	27
	6

	Student 6
	18
	23
	5

	Student 7
	19
	16
	-3

	
	
	Average WPM Gain
	2.67


	Table 3: Control
	
	
	

	
	
	
	

	Participant
	Pre-test
	Post Test
	WPM Gain

	Student 8
	44
	59
	15

	Student 9
	44
	71
	27

	Student 10
	44
	75
	31

	
	
	Average WPM Gain
	24.33


Limitations


Although the findings from the study suggest that Repeated Reading is more effective in increasing reading fluency rates than Reader’s Theater, several limitations should be considered. The first limitation is that the three week study may have been too short to monitor the participants’ progress in reading fluency rates. Therefore, the lack of time did not give the participants the opportunity to read multiple texts because they were limited to reading only three different passages. Another limitation is there was only one assessment used to test the participants’ reading fluency rates. The teacher administered the assessment at the beginning and end of the study. Multiple measures were not used to determine their comprehension or use of prosody, which are all components of fluency. Lastly, holidays and absences may have affected the results because participants missed instructional time. Since the duration of the study was short, the teacher was unable to provide any make up lessons that students missed. These limitations should be considered when making any conclusions about the results of the study. 

CONCLUSION

In summary, this study examined the effectiveness of two different supplemental instructional practices proven to increase reading fluency rates. Participants were chosen to determine which supplemental instruction, Repeated Reading or Reader’s Theater, was most effective in increasing reading fluency rates among second grade students. The findings suggest that Repeated Reading is more effective than Reader’s Theater, because participants in the Repeated Reading group increased their reading fluency rates significantly. On average participants in the Repeated Reading group gained 19.3 more WPM on the posttest, while participants in the Reader’s Theater group only gained 2.6 more WPM. Since there were limitations to the study, further research is recommended to determine the effectiveness of supplemental instruction on reading fluency.

RECOMMENDATIONS FOR FURTHER RESEARCH

In the future, researchers who are interested in furthering the study should consider a larger sample group and a longer study period.  If more time is available, researchers may want to alternate strategies amongst the different groups.  Other effective strategies that improve fluency should also be considered.  
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