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Research Project
Research Question

    It is well known that in the process of acquiring a second language students develop competency through the use of language for communication and gradually become proficient in English.  Reading and writing are language activities that involve students in communication and contribute to language acquisition.  But, in order for this to happen we need to address the following question:  What can teachers do in public schools to help their English Language Learners students become more proficient readers and writers?
Literature Review

    Children in public schools may encounter some difficulties in reading and writing, therefore the teachers must know their students capabilities, and be able to provide and model appropriate materials and/or instruction to help the student’s development of English proficiency.    As research for this paper we studied the following articles:. “Language Learning in the Library: An Exploratory Study of ESL Students by Bordonaro.”  “It’s Not My Job” by Jin Sook Lee and Eva Oxelson,  “Interactional Context and Feedback in Child ESL Classrooms” by Mackey, Alison and Oliver, Rhonda. “What works” U.S Department of Education and “Preparing Secondary Education Teachers to Work with ELL” by Kris Anstrom.

   We also read an analyzed two books: ‘Negotiating Identities’ by J. Cummins and ‘The Cross-cultural Language and Academic Development Handbook’ by Diaz-Rico. After reading this literature we found that the barriers for English learner Students for effective communication in reading and writing, are related by the acquisition of conversational language (BICS) and the mastery of decoding skills in reading and writing (CALP) (Dr. J. Cummins’ Theory. p.64).
  According to Cummins, in the elementary school it may take as long as 5 to 7 years for limited English speaking students to gain the command of English needed for them to perform successfully in academic areas (C.p.73).  He also cites “educating ELL students is the responsibility of the entire school staff and not just the responsibility of ESL or bilingual teachers” (p.85).  We liked this quotation because it emphasizes that not only teachers but also school staff can help ELL students to overcome the cognitive and linguistic demands that they face in reading and writing.

    Reading and writing in elementary schools is a developmental process in which the students learn to make connections that combine language and the conceptual framework which has been constructed by their own experience and culture. To teach Expository Writing and reading there is a list of strategies; model, share, guide, and support your students through a wonderful teaching/learning experience.

    In the article “Language Learning in the Library” study investigated the uses of an American college library by self-directed ESL students. The ESL students identified a number of ways in which they used the library in ways guided by their own self-initiative: as a study hall for both individual and group work, as a material repository for both academic and leisure material, as a place to receive instructional assistance, and as a place to engage in both planned and unplanned socializing. 

    The study took place in the library and there were twenty participants in this study. The educational level of the participants varied from undergraduate to graduate students, from self-described lower-level proficiency to high-level proficiency speak3ers, and from exchange students who were in the United States on a Study abroad program to students enrolled in degree programs that would last anywhere from one to four years.

    Participants saw the library as a place for improving their speaking skills because of the necessity of speaking English in this setting and because it also offers them opportunities for interaction with native speakers in an academic environment. Participants also cited the library as a place in which to improve listening skills. Participants saw the library as a place in which to improve their reading skills through increasing their reading speed and learning new vocabulary. Participants viewed the library as a setting in which to practice their writing as well. The writing that appears to occur in the library takes the form of writing academic papers, writing e-mail, writing vocabulary notebooks, and recreational writing.

    All of the language learning activities that participants say that they engage in at the library are self-initiated on their part in this setting. None of them engages in these activities in the library because a professor told them to do so. 

    By identifying the library as a place in which to study quietly by themselves and also as a place to work collaboratively with other students for the purposes of improving their English, the participants in this study point out the importance of libraries supporting different learning needs at different times for the same students. The participants in this study extend this mandate to show that supporting multiple learning needs may not only help ESL students become better library users, it may also benefit their language learning as well.

Furthermore, in the study conducted by Jin Sook Lee and Eva Oxelson; “It’s Not My Job,” investigates how bilingualism is understood and practiced by adults and students in a dual-language elementary school. In this dual-language program, native English speakers and native Spanish speakers receive language and content instruction in both languages in linguistically integrated settings.  The study takes place in various California schools.  The study is conducted with teachers who have had ESL/BCLAD training and teachers who have not. This study is very similar to ours in that the strategy for collecting data is in the form of surveys. 

       The instrument consisted of 42 items: seven items on demographics, 11 items on practices regarding heritage language affirmation and maintenance, and 24 items on perceptions of bilingualism and attitudes toward students’ heritage language. Each statement was assessed on a 1 (strongly disagree) to 7 (strongly agree). There were also three open-ended questions asking for respondents’ opinions about heritage language maintenance. The survey instrument was piloted with a small group of K–12 teachers and revised for clarity before the actual administration. The authors role was to distribute the surveys in controlled manner and try to get all information recorded.  

    The study resulted in that as predicted the teachers that did not have previous ESL/and or BCLAD training felt that maintaining a students second language was not priority and sometimes did not feel it was important at all. The questions asked in the survey also included demographical questions which made the study very credible since the pool surveyed seemed to be very diverse.
The Final article (Mackey, Alison and Oliver, Rhonda) talks about an observed exploration of the role of interaction context, in exchanges between teachers and learners in English as Second Language classrooms. The exchanges made by the teacher and the learners were classified as being focused primarily on content, communication, management, or explicit language. The end results suggested that the context of the exchange between the two had an affect on both teachers' provision of feedback and the learners' changes to their original utterances following the feedback. The teachers were most likely to provide feedback in exchanges that were focused explicitly on language and content.  The students were most likely to use feedback given in explicit language-focused exchanges. Feedback was used very little in content exchanges and never in management contexts. This study suggests that the importance of the interactional context should not be undervalued when discussing feedback in second language classroom settings.
A) Data Collection

To address the above question we interviewed 10 teachers at Fontana Unified School District.  A 3rd grade teacher, who speaks English only and has nineteen ELL students and a kindergarten bilingual teacher. We also conducted 8 surveys given to middle and high school teachers.  
After analyzing the interviews, we realized that both elementary teachers care and help their ELL students to become proficient in the English language.  However, the bilingual teacher uses different strategies to help her students in reading and writing; “I try to model the behaviors of good readers and writers.  For example, making sure that the sentence sounds right makes sense, looks right, etc. “I also teach my students to have high expectations for their work.”  “We also practice reading and writing at every moment through a balanced literacy program”.  This response gave me a sense of a good strategy to use in my own teaching.  On question #2 she responded.  How do you address speaking for English learners? “Vocabulary development, modeling complete sentences, using TPR (total physical response); all help with a students ability to acquire the English language”.  When I asked them: When reading, how do you check student’s comprehension? Their answers were quite different. One teacher responded: “Predicting, questioning, role-playing”. While the bilingual teacher answered: “when reading I always ask for students comprehension questions.  They also have to retell the story we’re reading.  Also, having student’s rely on their Spanish (native language) vocabulary to explain, helps me know if they can understand the student’s second language, and therefore she uses this ability to help in her teaching. The surveys found that all teachers agreed that keeping a child’s language of original tongue helps them learn a new language. The survey also indicated that parents have a huge part in helping their children learn a second language. 
B) Interaction and Results

The Bilingual teachers give children the opportunity to learn both languages and understand much better the criteria of learning.  Whereas, in other cases (even tough they are excellent teachers), there is a struggle for monitoring the students progress.  The need of bilingual teachers is essential to help non-English students better understand and succeed in school.

C) Conclusion

The information obtained from this research paper will help plan instruction addressing ELL student’s needs according to the California Standards for Teaching Profession.  In compliance with TPE7 Teaching English Learners; specifically, academic development, the strategies that both teachers use in reading and writing are excellent devices to help the ELL students, however the more the teacher recognizes potential, the more opportunity the student has to express his ideas.  Not only does sharing, modeling, guiding, empower the students to feel proud of their culture, but also using their native language can further preserve the student’s culture, and gradually become proficient in their second language.
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Teacher Survey

Instructions: Please read the statements carefully and rate to what extent

you agree or disagree with the statement. If you have any further comments,

please feel free to write them on the back. Your responses are strictly

anonymous.

I think that . . .

Strongly agree or strongly disagree

Home language maintenance is the 


1 2 3 4 5 6 7

responsibility of the parents.

Frequent use of the home language 


1 2 3 4 5 6 7

deters students from learning English.

The maintenance of the home language 


1 2 3 4 5 6 7

is important for the student’s development

of his or her identity.

The maintenance of the home language 


1 2 3 4 5 6 7

is essential in keeping channels of

communication open with parents.

Ideally schools should provide home 


1 2 3 4 5 6 7

language instruction.

Children should spend their time and 


 1 2 3 4 5 6 7

energy learning English rather than learning

their heritage language.

Everyone in this country should speak 


1 2 3 4 5 6 7

English and only English.

Parents are not doing enough to 



1 2 3 4 5 6 7

support their children in their home language.

Encouraging the children to maintain 


1 2 3 4 5 6 7

their home language will prevent them from

fully acculturating into this society.

It is important that children are highly


 1 2 3 4 5 6 7

literate and fluent in both English and their

home language.

Teachers, parents, and schools need to 


1 2 3 4 5 6 7

work together to help students learn English

and maintain their home language.

Practices
I tell my students that their home 



1 2 3 4 5 6 7

language is important and valuable,

but at school we must use English.

I talk to my students about how 



1 2 3 4 5 6 7

important maintaining their home

language is.

In class, I have my students share 


1 2 3 4 5 6 7

their home language and culture every

chance I get.

I talk with parents to strategize on 


1 2 3 4 5 6 7

how we can help their children learn

English and maintain their home language.

I ask students to leave their home 


1 2 3 4 5 6 7

culture and language behind when they

step into my classroom.

I advise parents to help their children


 1 2 3 4 5 6 7

learn to speak English faster by speaking

English in the home.

In my teaching, I place equal 



1 2 3 4 5 6 7

importance and value on knowing both

English and the home language.

Background

What is your gender?     Male    Female
Are you or have you ever been a bilingual education teacher?   Yes      No

How many years?___

Are you or have you ever been an ESL teacher? Yes    No

How many years?___

Are you fluent in any other language than English? Yes   No

Which language(s)? ____________________________________

How many years have you been teaching? _______________

What grade level do you teach? _______________________

What percentage (on average) of your students is from homes where a

language other than English is spoken? _____ %

How many students in class attend a heritage language school?

________________________________________________

Do you know of any specific heritage language schools in your

community? Yes No

Which ones?______________________________________

Interview Questions

1. How do you help encourage reading and writing?

2. How do you address speaking for English learners?
3. When reading, how do you check student’s comprehension?
4. Do you think home language maintenance is important for children from
5. Linguistically diverse backgrounds? Why or why not?
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