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Abstract

This is a case study of a very young student we will call James.  James is a preschool student who requires early intervention to facilitate learning in the areas of speech and language.  James is currently displaying behaviors such as an inability to sit and attend independently, an inability to be easily redirected, and an inability to follow one-step directions independently.  Through parent interviews, observation, and data collection, we will determine the appropriate replacement behaviors for James.

Early Childhood Environment
   As early childhood interventionists, our classrooms are used to introduce the basic 
skills our students need to function in the “real world”.  With basic skills such as social 

interactions, we discuss personal space; it is explained to the students that it is not polite 

to enter another person’s circle. The students also learn about table manners and are 

permitted to have small talk around the table with minimum movement and no burping or 

ill mannered behavior on purpose. These skills are beneficial when the children go to a 

restaurant or other public places.


We also take advantage of the dramatic play area; the children learn turn-taking 

skills and exercise their expressive language skills. The purpose of early childhood 

programs is to increase communication skills. Play is used as a tool for children to 

request their wants, needs and protests. This helps enhance their expressive language.


Circle time is a means to develop their receptive language by asking question 

about the day’s activities as well as about what they enjoyed most. This encourages the 

students to use their critical thinking skills, by recalling and explaining.


The mentioned activities help the students function when they are outside of class. 

Most assessments occur through observation.  An example is, when students walk to the 

school library and meet adults, most of the students greet them with a smile or when the 

adult asks “how are you doing?” most of them respond appropriately. For three to five 

year old children with special needs they have a good start and social skills are important 

in functioning in the “real world”. 

Programs
   It is imperative that we explain the different options that are offered to the students to 

best provide them with a free appropriate public education, and to gain an understanding 

of why this case study was important for us to conduct. 

   The Early Intervention programs in the Corona-Norco Unified School District are 
divided into six divisions: 1)Early Start which serves children from birth to three. 
2) PALs program which serves children who have severe autism. 3) 5-day program for 
children with cognitive delays. 4) 4-day program for children who may lack social, self-
help skills who are diagnosed with speech and language impairment. 5) 2-day program
 for children with speech and language delays. 6) CUBs program for children with 
articulation impairments. 

      The job of being an early childhood specialist is full of laughs, entertainment and 

learning. Most early childhood educators follow the philosophy of play-based learning, 

this is the belief that children learns best in a natural setting that promotes social 

interaction, language development, and self-help skills. The reason this theory is 

prevalent amongst early childhood educators, because it gives our students a sense of 

security as well as a nurturing environment to feel free to discovery, explore and learn.

   Our goal as educators is to assure that are students are given the most appropriate 

learning environment and the correct tools for educational success. 

The above information has been mentioned to explain the purpose of this case study.     

Student Background

   James is a three year old student who was born at 24 weeks gestation.  Due to 

complications at birth, such as breathing, vision and other impairments, James was 

referred to the Inland Regional Center (IRC) with a diagnosis of global disabilities. 

During his three years with IRC, James made great progress with his development, in the 

areas of self-help skills, language acquisition and pre-math skills. James was referred to 

the early childhood two day program with the Corona-Norco Unified School District (CNUSD) in 

Spring of 2008.

   Based on teacher’s report, documentations of James’ progress and school district’s 

assessments, James’ diagnosis is speech and language impairment. James had been in the 

program for three months and has made minimal progress towards his goals as written in 

his Individual Educational Plan (IEP). Much of his progress has been made on daily 

classroom routines, such as sitting during circle time for 3 minutes independently, 

following teacher directives with assistance from an adult and participation in class 

activities.
Targeted Behaviors
· James is unable to sit and attend to a story independently

· His attention span is less than 30 seconds

· He does not appear to be easily redirected

· He has difficulty following 1-step directions independently

Purpose of Study
   James is a sweet child who feels most comfortable working one-on-one with an adult. 

The overall purpose of this study is to determine if the two day program is an appropriate 

placement for James.
   In this case study we intend to discover three main things:

· What in the environment contributes to the behavior, if any?

· What happens prior to the behavior (antecedent)

· What gratification is the student receiving from displaying these behaviors?

Literature Review

This article is aimed at pre-service teachers and how they see their roles in promoting a positive social environment.  In the article, I found further evidence that it is critical to foster social competence in educating the whole child (Appl & Spenciner, 2008).  The article states that when we begin to think about the child’s behavior as the ways he is communicating, we are better able to address behavior issues.  This article also states that not only is it important to look at what causes the negative behavior, but that children should be assisted in entering a play situation (Appl et al., 2008).  This is really an important piece.  Social behaviors must be taught because they do not come naturally to all children.  Perhaps the reason little ones hurt their playmates is that they do not know any other way to enter into a play situation.  Most experts in the field of early education would agree that social competence pertains to how individuals define and solve the most fundamental problems in human relationships (Appl et al., 2008).  There have been multiple studies that indicate children who are developing typically tend to interact with peers who are also developing typically unless there is intervention (Appl et al., 2008).  As educators preparing future teachers, the authors see it as their responsibility to prepare future teachers to foster social competence.  This article concludes by stating that ultimately, by fostering social competence and positive relationships with peers, future teachers can also help children benefit from more academic areas of learning.

Another research article aimed at effective social interaction strategies for inclusive settings states that early childhood professionals have found that specific training for children with and without disabilities is necessary before children engage in meaningful interactions in integrated settings (Terpstra & Tamura, 2008).   This article states that children with disabilities tend to be weak in social skills and often engage in fewer social interactions and less mature social behaviors than children without disabilities of the same age without intervention.  Including students with disabilities in general education settings does not result automatically in increased social interactions between children with and without disabilities (Terpstra et al., 2008).  According to the authors, effective interventions to increase social interactions between children with and without disabilities must be developed and implemented in the settings for both groups of children to socially benefit (Terpstra et al., 2008).  Children with disabilities often demonstrate lower rates of social interaction, including social initiation, social response, and the use of appropriate social skills than their typical peers (Terpstra et al., 2008).  Intervention strategies included sensitivity training, introduction of socio-dramatic scripts, games, peer imitation, a social skills program, and a class wide social skills program.

   Everyone’s Included: Is a case study based on one particular student labeled with 

“autism spectrum disorder” (Winterman, Sapona, 2002). The intention of this article is to 

convince readers that children on the autism spectrum can learn techniques to regulate 

their behaviors and adapt to the general education population.

   The article discussed a variety of teaching techniques that needs to be implemented in a 

“Responsive Classroom” (Winterman, Sapona, 2002), which is an instructional approach 

that integrates teaching of academics along with social development, in order for the 

student to succeed. 

   Techniques mentioned: 

1) The opportunity to be exposed and develop social interaction within the class can be   

facilitated during morning circle or meet and greet session. This creates a safe 

environment for the student with special needs to engage or attempt conversation with 

their peers.

2) Cooperative play assist all children especially those with special needs to develop a 

sense of confidence, by challenging each student to reach their highest potential without 

feeling inferior to anyone.

3) “Creating community” (Winterman, Sapona, 2002) within the classroom, modeling 

positive behaviors, such as, laughter, being silly and paying attention.

Adult support with scaffolding is another technique mentioned briefly.

4) Also “a must have collaboration Among Professionals” (Winterman, Sapona, 2002). 

General education and special education teachers work together to develop lessons plans 

that will challenge the student to meet their greatest potential. These teachers were given 

joint planning time and the resources need to assure the students success.

5) The last two techniques are social stories, which is a short story of the students daily 

6) expectations and parent involvement

Final thoughts
   This article had some great suggestions, many of which I already implement in my 

classroom. The concern I have with the article, is that it portrays an image that all 

children with autism or on the spectrum learns in the same manner.

   It is important that readers understand that there are many levels within the autism 

spectrum and depending on the students receptive language ability, behaviors and a host 

of other factors will determine the teaching technique that is best to use on an individual.

   The article also has little mention on the time it had taken their student to get to the 

point of completely socializing with his general education peers (3 years). The question 

then becomes as an educator in California, is our education system set up to allow 

teachers to dedicate the time and money needed for a program like this to be 

implemented. 

   This article can be portrayed as teachers are not being committed to servicing our 

children or using all their resources necessary for children with special needs to succeed. 

It should have been mentioned of the thatt government funding, state and local support 

and the education system plays a significant role in what takes place in our schools and 

within the classroom.

   Autism, Autobiography and Adaptations gives insight into the world of autism through 
the eyes of individuals with autism. The interviewees described their experiences in the 
classroom, what helped, hindered and annoyed their educational journey.

   It was explained that people with autism has high sensitivity to lights, it was described 
by one of the interviewees as:

“impossible to bear… my head felt tight, 

                                         my stomach would churn and my pulse would run my heart                          

                                         ragged until I found a safety zone” (Kluth, 2004).

 Another person described their experience with sounds in their environment, stating:
                                        “ I was scared to death of balloons popping, 

                                          Because the sound was like an explosion

                                          To my ear” (Kluth, 2004)

It was suggested to the readers to allow children to use ear plugs or head phones when 
needed.

   This article offered insight and suggestions with ways to minimize anxiety for students 
within the classroom as well as the importance of allowing children a safe space to relax 
and collect themselves. This is a technique to teach them to regulate themselves. 

   As educators, we tend to think of eye contact as a sign that a student is or is not paying 
attention, most educators also believe the softer their voice is the more responsive the 
students will be. This article tells us something different, it is common for people with 
autism to be distracted when referencing the face of a speaker, according to the article 
many become distracted by teeth, facial hair and things of that matter. Also the more 

animated a speaker is the better the chances of keeping the attention of the student.
Final Thoughts
   This article was informative on many different levels, as an early childhood educator, 

many of the issues discussed are addressed within our class, but not for the reasons 

mentioned by the adults who were interviewed.

   Because of the age of our students, entertainment is a part of the job, voice projections, 

animations and gestures. It was interesting to read that the adults with autism learn the 

same way. This article is encouraging for educators; it helps us realize that our hard 

work, dedication, modifications and adaptations are not in vain. Our students are 

learning, just in a different manner than their typical friends. I have always believed that 

or I would not be in this profession, but it is uplifting to here it confirmed.
Design Methodology

1. Targeted a student with behaviors that impede learning.

2. Defined specific problem behaviors:  does not attend, spaces out, needs redirection, has short attention span, prefers to play alone, is overly quiet.

3. Recorded concerns.

4. Made appointment to meet with parents of student.

5. Developed a list of questions to ask parent.  See attached.

6. Discussed behavior issues with parent via interview and asked her about her sons behavior is the home.

7. Based on parent interview and parent’s response, documentation from Desired Results Developmental Profile on student, charting, notes, request for a Psychologist to observe, as well as our own informal observations, we analyzed possible causes of the student’s behaviors.

8. Researched causes for these types of behaviors and how to facilitate learning for this student.

9. Learned that behavior serves two purposes: to obtain something and to avoid something and that we can analyze behavior through an ABC method, A=antecedent, what happens before the behavior, B=define the behavior, and C=consequence, what is the result of the behavior.

10. We determined, by using the ABC analysis. The student in this case study is C=obtaining attention when we sit and talk 1:1 with him.  He is also C=able to avoid interacting or involved in structured activities when he zones off. We also examined the classroom environment to determine if it may have anything to do with his behaviors.

11. We began to chart what time of day and the duration of his different behaviors, as well as to note what happens prior to the behaviors: antecedent, and the consequences of his behaviors, consequence.

12. Through charting, we were able to find that the antecedents included the student crying for his mother at drop off time, and the consequence was that the teacher gives attention when she reengages the child and receives more 1:1 attention.

   Through research and by performing the ABC technique, we are beginning to see improvement in the student’s behavior.  After our research in the ABC method and by putting this technique into practice, we are able to identify the payoff for his behaviors, to identify the specific behaviors and when they occur, and to identify what occurs prior to the behaviors as well, all of which are helping to extinguish behaviors that have previously impeded learning.

Implementation

   During this case study many of the techniques that were suggested in the articles that we read and from other colleagues were implemented to assist James in succeeding in the environment of the two day program.

   The techniques specifically attempted were: 
· Social stories (displaying desired behavior) 
· family pictures (serve as a reminder that parents will return)

· Felt hanging from calendar area ( to cover any colorful distractions) 
· Buddy system (having a stronger peer assist with staying on task)

· Sit in front of the class

· Being aware that lighting can be effecting behavior

· Picture schedule and cards

   There was noticeable change with the implantations of strategies, even with the improvement it was not significant enough for James to be able to attend and retain information towards his IEP goals.

Conclusion

   Based on the implementations of modification of classroom routines, added visuals and the extra assistance James requires, The IEP team met to discuss a possible change of

placement. The team agreed that moving James to the four day program is most appropriate due to the fact the James needs more consistency with daily classroom routines, class expectations and more time to retain information.
   This case study assisted with building the case that a more intense program may be beneficial for James. We were encouraged to read the guidelines that the initial team follows when placing students, as well as ask the parent follow-up questions once the student’s behavior was observed in the classroom settings. Many times we found discrepancies with James ability in the classroom and what he has been reported to do at home.

   This study has also helped to realize the importance of asking open-ended questions with parents as it seemed the initial team offered a lot of guided questions.
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